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1.

INTRODUCTION

This report contains statistical information of REAP’s student body as well as a
narrative and review of the programme activities for the first semester. Insights
and complications are presented and explored. The period covered is the first
six months of 2006. As usual the period has presented challenges for REAP
not least adapting the programme to fit a reduced budget. Nevertheless a
student cohort close to the size supported in 2005 has been maintained and a
full programme of activities delivered. Since April there has been intense focus
on resource mobilisation, albeit with very limited capacity, and time dedicated
to promoting REAP’s profile. A promotional video is nearing completion. The
months from January to June have passed by in a flash!

2.
2.1

STUDENT PROFILE

Intake of new students

REAP has confirmed support for 386 students, 131 being first years and the
remaining 255 being senior students. Continuing students constitute 66% of
REAP’s caseload. REAP supports students at 22 higher education institutions
spread across South Africa.
Intake & student support adapts to limited resources
For 2006 REAP had to cut back on the intake of new students with access
support by one third, given the rejection of our Lottery application. To ensure
fairness REAP implemented additional criteria and raised academic criteria to
further shortlist applicants. Seventy- two percent (72%) of the new intake had
matric1 scores of M1260 and above. Thirty-two percent (32%) had
matriculation scores of M1440 and above. The new entrants with score less
that M1260 (28%) are the loan only students referred to later in the report.
Applicants were only accepted if offered study places for their first or second
study options. REAP exercised some flexibility where a student was accepted
for a third study option closely allied to his/her first two choices. Bi-weekly
meetings were held to review & finally select applicants for access support.
However the most challenging task was matching applicants to donors. REAP
offered access support2 to 98 students but only 95 accepted. Three students
declined – two had offers of full cost bursaries whilst the third student changed
his course of study.
Since we completed our recruitment interviews (aimed at supporting 150 new
students for 2006) before the outcome of our Lottery application was known,
we were faced with having a larger number of students eligible for our support
than we could assist. An organisational decision, encouraged by NSFAS3, was
taken to offer NSFAS loans to students we could not assist with
1

A common term used in SA for the National Senior Certificate
The small grant provided for registration, books, travel, subsistence etc
3
National Student Financial Aid Scheme
2
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access funding. This was the first time REAP has taken students onto the
Programme without providing access support. It was therefore necessary to
negotiate with Higher Education (HE) institutions for students to access
registration costs, the provision of books and access to meals through their
loan finance. Of the applicants offered only NSFAS loan finance 13 declined.
The reasons being:
• Too late for registration (1)
• Obtained financial aid at the institution (5)
• Reluctant to accept loan only (2)
• Cancelled studies as unable to secure residence & would have to pay
for private accommodation (1)
• Secured a bursary (2)
• Failed to contact REAP (2)
REAP has subsequently been able to set aside some access funds to assist
students on NSFAS loans only. These funds are accessed when the need
arises.
Intake of New Students & Support Offered
Type of Support
Access & NSFAS
NSFAS only
Total

Gender
Male
53
20
73

Total
Female
42
16
58

95
36
131

The experiences of students receiving only NSFAS are discussed further in the
report under challenges faced during field trips.
Collaboration with Edumap College4
During 2005 REAP had discussions with the leadership of Edumap College
and two of their donors, Angloplat & Anglo American Chairman’s Fund. It was
agreed that REAP applicants from Mpumalanga and Limpopo with appropriate
study choices would do the college’s maths and science entrance test.
Eventually three REAP applicants were offered places at Edumap College. All
three had offers of a place to study at HE institutions and two had already
registered for courses at Tshwane University of Technology (TUT). These
students, however, deregistered and took up their full cost bursaries at
Edumap for 2006. Eight students came from Edumap onto the REAP.

4

Edumap is a post-matric college enabling rural students upgrade their matriculation results in
preparation for tertiary studies in the mining sectors

4
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2.2

Gender

Gender
Male
Female
Total

New
73
58
131

Continuing
125
130
255

Total
198
188
386

Although the selection of women was prioritised, there were more male
applicants who ultimately were accepted by REAP for 2006. This slight gender
imbalance due, primarily, to the intake of 8 male students from the Edumap
College.
2.3

Where are students studying?

Provincial breakdown of study locations
Students per Province 2006
Western
Cape
16%
North
West
4%
Limpopo
6%
Kwazulu
Natal
21%

Eastern
Cape
16%
Free State
16%

Gauteng
21%

A chart recording student numbers per institution is provided at the end of this report.

Staying in one’s home province
Ninety- seven (97%) of students from the Western Cape, followed by Kwazulu
Natal (84%), Free State (73%) and Eastern Cape are studying in their province
of origin. Only 31% of REAP’s students from Limpopo have opted to study in
their province, institutions in Gauteng being the preferred places of study for
most of REAP’s students from Limpopo, Mpumulanga and the North West
provinces. The Western Cape is the preferred province for students from the
Northern Cape.

5
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2.4

What are students studying?
Study streams & student nos
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A detailed table of student numbers per course is provided at the end of this report.

Students selecting new courses
For the first time new students opted for courses of study in: emergency
medical care; homeopathy; animal health; complementary health; geology;
architectural studies and town & regional planning. Hence REAP has
introduced a Built Environment study stream this year. Interestingly it is female
students who have opted for courses in this stream.
National Diploma or degree?
It is also the first year that REAP students studying for degrees have
outnumbered those studying for National Diplomas (ND). Fifty-five percent
(54.6%) of students on the programme are university students. The
engineering field is still dominated by males with only twenty- three percent
(23%) of REAP students pursuing engineering being female.
Popular course choices
Electrical Engineering is the most popular course for both male and female
students on the programme. REAP’s highest intakes this year were in the
commerce, engineering & medical (health science) fields of study (53% of
intake). This is mostly likely also informed by REAP’s selection criteria in terms
of particular scarce skills courses receiving an advantage. Twenty-five (25%) of
REAP students follow the commerce & business streams.
Only 2 of our continuing students have changed their course of study for 2006
namely: BA International Studies to LLB (US) & B Sc (Medical Science) to B
Pharmacy (UWC).

6
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2.5

Where do students come from?
Student provincial origin
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Home towns – or towns nearest to home!
PROVINCE
EASTERN CAPE

FREE STATE

GAUTENG
KWAZULU NATAL

LIMPOPO

MPUMULANGA
NORTHERN CAPE

NORTH WEST

HOMETOWNS
Addo, Alice, Alicedale, Aliwal North,Barkly East, Bisho, Bizana,
Burgersdorp, Butterworth, Cathcart, Cofimvaba, Duncan Village,
Elliotsdale, Ezibeleni, Ginsberg, Graaf Reinet, Grahamstown, Idutywa,
Ilinge, Indwe, Jamestown, Khayelitsha, Kingwilliamstown, Kokstad,
Kwelerana, Libode, Middelburg, Misty Mount, Mlungisi, Mount
Fletcher, Molteno, Mount Frere, Mqanduli, Mthatha, Mzamohle,
Ntabethemba, Peddie, Port Alfred, Port St John, Qamata
Station,Queenstown, Qumbu, Sterkspruit, Stutterheim, Tsolo,
Whittlesea, Zastron, Zwelitsha
Bethlehem, Bohlokong, Botshabelo, Brandfort, Hertzogville, Kestell,
Kroonstad, Ladybrand, Maokeng, Motse-Thabong, Parys, Poelong,
Sasolburg, Selosesha, Thaba Nchu, Theronville, Trompsburg,
Tweespruit, Villiers, Vrede, Welkom, Winburg, Witsieshoek, Zamdela
Mabopane, Shoshanguve
Amanzimtoti, Bergville, Bothas Hill, Dalton, Dassenhoek, Elandskop,
Escourt, Ezakheni, Ezimpisini, Glenside, Highflats, Howick, Jozini,
Kranskop, Kwangwanase, Ladysmith, Madadeni, Maluti, Mariannhill,
Matatiele, Merrivale, Newcastle, New Germany, Nqutu, Osziweni,
Pietermaritzburg, Pinetown, Qotho, Richards Bay, Scottsville,
Ubombo, Umlazi, Umzimkulu, Underberg, Wartburg, Zwelibomvu
Apel, Burgersfort, Dzimauli, Gamabotja, Gamaraba, Giyani, Humulani,
Koloti, Lebowakgomo, Jane Furse, Julesburg, Makonde,
Manganeng,Manyana, Mashashane, Mushing, Muwaweni,
Perskebult, Polokwane, Radium, Ramokgoba, Sekhukhune, Senoko,
Seshego, Sifahla, Sinthumule, Sovenga, Tshilwavhusiku, Tshipise,
Warmbaths
Casteel, Emalahleni, Groblersdal, Hazyview, Hlalanikahle, Luckau,
Moganyana/Moganyaka, Schulzendal, White River
Concordia, de Aar, Friersdale, Kanoneiland, Keimoes, Kimberley,
Komaggas, Nababeep, Okiep, Port Nolloth, Springbok, Steinkopf,
Upington
Bhapong, Berseda, Brits, Doornfontein Farm, Garankuwa, Jericho,
Jouberton, Klerksdorp, Luka, Maboloka, Mogwase, Paardekraal,
Rietfontein Farm, Rustenburg, Sonop, Tlhabane, Tsitsing

7

REAP mid year progress report July 2006

WESTERN CAPE

Ashton, Bongolethu, Bridgton, Calitzdorp, Ceres, Dysseldorp,
Gansbaai, Hawston, Ladismith, Laingsburg, Malmesbury, Paarl,
Paternoster, Piketburg, Plettenberg Bay, Robertson, Saldanha,
Sandhills, Saron, Wolseley

A table recording student numbers in terms of the provinces where they study is
provided at the end of this report.

Some data analysis
The Eastern Cape has the highest intake of new students, followed by Kwazulu
Natal and Limpopo. Intake from Limpopo has grown due to donor support for
this province and an intake of students from Edumap College. The Eastern
Cape cohort of students is the largest constituting 25% of REAP students. The
Eastern Cape just tips Kwa Zulu Natal in terms of bringing the most women to
the programme, 49 and 48 respectively.

3. SUPPORT PROGRAMME ACTIVITIES
3.1

Caseload management

Student Advisor
Jacqui Layman
Pumelele Zonela-kaMoti
Eugene Machimana
Tsepo Senoamali
Lynette Harding

Institutional hubs
Kwazulu Natal, UWC (W/Cape)
Eastern Cape, Pretoria &
Limpopo
Bloemfontein, CPUT (W/Cape)
Gauteng & North West
UCT & US (W/Cape)

No. of Students
105
96
76
84
255

An average of 267 telephone counselling sessions were held each month with
students during the reporting period, an average of 62 per month per student
advisor. We believe that these regular contact sessions are key to providing
support to students and picking up problems early. Often when communication
breaks down a problem is later detected.
3.2

Field trips

Two field trips were conducted during the first semester, one in March and the
other in May. The March trip was to orientate and contract with students whilst
the May trip focused on academic monitoring, a different focus to that of
individual counselling sessions with students in May 2005.
3.2.1 Contracting & orientation

Initially 50 students accepted REAP’s offer of access to only the NSFAS loan.
This meant that student advisors had to conduct two separate contracting
sessions at each institution. One session for full REAP students receiving
access grants to supplement their NSFAS loans and one for those only
5

Lynette is the Programme coordinator
8
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receiving the financial support of a NSFAS loan. The NSFAS loan only
students were reassured of being able to benefit from REAP’s support
services.
REAP’s more demanding criteria for continued support is causing anxiety
amongst students. REAP must carefully hold the balance between support and
challenge, enabling success where possible.
Senior students assist
Senior students played a leading role in assisting student advisors with the
contracting sessions for first year students. This has become a feature of these
sessions. Through the seniors sharing their personal experiences of being
supported by REAP, the challenges they faced as tertiary students and the
action they took to overcome them, first years were inspired, encouraged and
motivated to focus on, and persevere, with their studies.
Senior students emphasised the importance of co-operation with REAP,
attending workshops and using the support services available on campuses.
They highlighted their personal gains from doing community service, voluntary
work and the joy of finding vacation/casual employment when they made a
concerted effort to look for work and market themselves. A student in Kwazulu
Natal was prepared to do menial work during his vacation unaware that it
would lead to an offer of an in-service training placement with the owner’s
accounting firm when they learnt he was studying towards an accounting
diploma.
Enhancing identity
At the end of the contracting sessions each student was given a bag with
REAP’s logo and website address. Students were thrilled with their bags,
many put them to use immediately and carried them with pride. A Bloemfontein
student remarked that if he had received the bag a week earlier he would not
have lost his calculator! REAP has a visible presence on campuses as
students are easily identified when carrying their REAP bags or wearing Tshirts from past years.
Putting a bag to good use!
A UCT senior student was encouraged to make contact with a first year as they
were both from KZN. He went to the first year’s residence to introduced himself
but seeing the other’s confusion, he held out his REAP bag to show that he too
was a REAP student.

3.2.2 The May visit

In early 2006 planning it was identified that the May trip could be cut if shortage
of funds demanded. Careful spending and planning, however, enabled a refocused May visit to take place.
9
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Academic performance monitoring
The primary purpose of the visit was to help students understand the
importance of monitoring their own academic performance and measuring it
against what was needed to successfully complete their degree/diploma within
the required time frame. This exercise was also necessary for REAP to gain a
more accurate record of the student’s progress and their year of study6.
Student advisors gained understanding of the credit system practiced at the
institutions where they supported students and, where possible, met with the
faculty staff for further explanation.
Through these discussions student
advisors learnt that some faculties have built into their courses academic
development workshops and offer specialised support such as individual
consultations with lecturers, mentors, tutorial and supplementary classes.
However, these support services, just like student counselling services, are
under utilised. Students do not see the added benefits of making time to attend
and tap into these resources. REAP needs to encourage students to have
consultation sessions with their lecturers.
The challenges of my first year at Free State University

“Things at the university are not easy like it used to be at high school. The
first challenge that I experienced was to get to the system that they are
using in the university for learning. Within five days they have finished a
chapter of about 150 pages and some of the things are not clear to you.
When you try to ask a question during class, the lecturer will say, “Make an
appointment with my assistant to come to my office to see me, so that I can
help you.” When you go to his office you find him with other lecturers
drinking tea and he will say, “Come back later.” Can you imagine the trouble
you went through making appointment for nothing. But I am glad I was
warned before I came to the institution about all of those things.
The other one was that it was a test week and I did not know anything. So
I found my classmates busy studying in the library and I ask them, “Why
you are so busy?” They said, “We are writing a test tomorrow!” This was
news to me. So I asked, “Who told you this?” They said, “Nobody we saw it
on the campus Internet.” Then I joined them in studying, since that day I
went to computer lab everyday to check anything”.

Students who had access to emails were asked to complete the specially
designed academic worksheet ahead of the workshop. It was apparent that for
most of the university of technology courses, they had a set curriculum with
6

For instance, a student on an extended programme at UCT will be in the first year of their course but
doing their second year of study.
10
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some optional courses. The university students on the other hand had to plan a
curriculum taking into account core and elective courses that will give them
sufficient credits for the degree. The credit system varies from institution to
institution and can be complex! Both student advisors and students learned
through the process.
The exercise proved effective for the following reasons:
• A considerable number of students were not aware of the course credit
system being used by their respective institution. It was not unusual to
find that students did not know how many credits/courses they needed
to be permitted to continue with their studies let alone graduate.
• Some students did not know which of their subjects should be their
majors.
• It provided a visual and concrete way for student advisor and student to
discuss academic performance.
• It was an effective tool to get students to monitor and review their own
progress and what they needed to pass to proceed to the next level of
study as well as qualify for financial aid from the institution.
• It was helpful for student advisors to gain a clear understanding of
exactly how the student was fairing academically.
• Students were able to develop an overall academic plan.
• It was a good assessment tool for students who have not been
performing well, to take corrective measures.
• Student advisors recognise that in order to gain a better understanding
of students academic programmes linking with the faculties was a key
activity.
• Students were motivated to work at improving their performance and
achieving their goals.
Although most of the information about the credit system is presented to
students at orientation REAP needs to consider doing this exercise in the
March contracting meeting. This will help students to know where they should
focus their energies and attention and pick up any errors with their registration.
A first year student discovered, after completing the academic assessment
exercise that she had been registered for Industrial Psychology for the first
semester but had not attended classes as it had not appeared on her lecture
timetable. She had missed the first test and since it was a semester course, she
needed to write it in June. This caused some stress! She consulted the faculty
officer and was advised that she would need to register for the course next
year. The result of this oversight and late discovery meant she has to pay the
cost of the course as she missed the closing date for deregistering courses.

11
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3.2.3 Challenges that emerged for students during engagement & field
trips

Experiences of students studying with only a NSFAS loan for financial support
REAP is currently supporting loan only students at 14 of the 22 HE institutions.
There are 36 loan only students on the programme. Whether students could
use their loans for books and meals as well as tuition and residence fees had
to be to be negotiated with their institutions. Not all institutions enable students
to access meals and books using their NSFAS loan. In these cases (e.g. DUT
& WSU) students had to draw on their own resources which for many, proved a
great struggle. Some students are fortunate to receive some support from their
family but they are struggling to make ends meet as the monies they receive
are never guaranteed. This was an even greater challenge for students who
lived off campus. A student from Tweespruit has had to walk for almost 2 hours
from CUT in Bloemfontein each day as he cannot afford the return fare for
public transport since his mother depends solely on a child support grant.
One student who had his meal account activated could only afford one meal per
day at the campus cafeteria as he would depleted his meal allowance within 2 - 3
months if he took all his meals there. He has no support from his family. His
father is a pensioner and can hardly send him money; both his mother and sister
passed away in 2005 and his brother is in jail.

Although appreciative of the opportunity to study with the help of a NSFAS loan
the struggles of these students illustrate the norm for many poor students in
tertiary education in South Africa. Student advisors were personally touched
by the courage of these students. However determined as many of them are,
many considered giving up at some point when they felt the odds against them
as a result of not having money for private accommodation, books, food and
travel.
In May REAP made a small sum of money available to 14 loan only students
who were destitute, to tide them over until they accessed money from their
loan payment. REAP had committed to processing loan applications as early
as possible but delays resulted when students needed signatures from
guardians. The other 22 students had their study needs provided for by their
institution’s management of their NSFAS loans. REAP has identified a small
amount of money that can be used to assist loan only students in emergencies.
It is also important that we understand the difficulties experienced by the larger
body of poor students struggling to get a Higher Education.
REAP will, in future, only be able to offer students loans where we know that
the institution will allow the loan to be used for all costs associated with study
(i.e. including meals and books). Loan only students also present a longer
term challenge for REAP. Currently we have funds dedicated to the support
programme that allow us to provide the full support programme excluding the
12
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access grant. But these funds are finite and REAP will need to find donors
prepared to cover the costs of only the support programme to sustain support
to students in this way. The first step though is to assess how viable it is for
these students to sustain their studies under these conditions.
Staff strikes & student protests
Students were affected by staff strikes at University of Kwa Zulu Natal during
registration and at the Water Sisulu University of Technology towards the end
of the first semester and during the mid-year examination period. Tshwane
University of Technology students at Soshanguve campus protested regarding
the transport shuttle service. Cape Peninsula University of Technology, Cape
Town students disrupted some examinations as they were dissatisfied with the
way in which financial aid was managed.
Durban University of Technology and University of Kwazulu Natal students
were stressed by the number of missed lectures, caused by the strikes earlier
in the year, they needed to catch up on before commencing their examinations.
Students most affected by staff strikes were those attending Walter Sisulu
University. REAP’s student advisor also felt the impact of this during his May
visit as he had to arrange alternate venues and times to meet with students,
being unable at times to enter the campus. Students have not had their winter
academic recess since they needed to make up for time lost resulting from the
four week long strike action at their institution. Students lost a month of
lectures and were sent home to return in June. Although students have started
their examinations at the Berlin and Mthatha (Umtata) campuses, the
Butterworth campus has yet to confirm their dates. At the start of 2006 REAP
decided, given the poor administration at Butterworth & Mtatha campuses and
the uncertain future of these institutions, that it could not take on new students
at this campuses. REAP only supports medical studies at Mthatha (Umtata7)
as this course has independent medical council recognition.
Insufficient financial aid
Note:
When reading reports and comments regarding financial aid (i.e. NSFAS loans) the
reader needs to understand that REAP uses its NSFAS allocation primarily for first
years to ensure HE access. Continuing students need to apply and access NSFAS
loans through their institutions. In some instances, where REAP’s NSFAS balance
permits, we are able to top up senior students loans if the institution does not allocate
them the maximum allowed. This is of course done having considered the
circumstances.

The number of institutions who are facing challenges with their distribution of
NSFAS is growing. The students at Nelson Mandela Metropolitan University
are not sure if they will be getting meal allowances, because management has
7

Mthatha (Umtata), Butterworth and Berlin are now campuses of the Walter Sisulu University of
Technology. They were previously the University of Transkei (Unitra) and the Eastern Cape Technikon,
respectively.
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already indicated that they might not have enough funds for every student who
qualifies. Senior students at Tshwane University of Technology (Soshanguve)
and Walter Sisulu University still do not know the result of their financial aid
application for 2006.
A larger dilemma exists. HE institutions receive government subsidies based, to a
substantial degree, on student numbers. NSFAS funds are limited and each
institution receives a finite annual allocation also according to a formula
influenced by numbers of black disadvantaged students. Many South African
students eager for the opportunity of HE are poor. If institutions share their
NSFAS funds equitably then only a portion of costs will be met and students will
be left with outstanding balances. Given the NSFAS criteria for supporting poor
students many of these students are not going to be able to find the money for
these outstanding balances. Exclusion looms.
If institutions provide comprehensive aid they will be able to assist fewer
students. More stringent academic performance criteria are likely to be used to
select students to receive aid and governance will have to be strong in the face
of student protests. Further the student numbers will fall and this could in turn
influence their subsidies.

Student pregnancy
Two senior students were pregnant during the first semester. One informed
REAP in the last trimester of her pregnancy. She had her baby at the end of
July and plans to continue with her studies, having passed her mid-year
courses. Her sister will care for her baby. While REAP was aware of the
second student’s pregnancy she denied it. She did not meet with her student
advisor during the May field trip nor did she request any financial support for
May & June. She is however back at the institution and received very good
mid–year results. A student advisor reflects as follows:
“South Africa is a country with so many social ills and the issue of teenage
pregnancy has always been on the list. It does not sound like it is about to
change given the challenges and pressures that most young people find
themselves in. These pressures are caused by a combination of factors such
as peer pressure, the need to belong, the influence of the media, ambiguity
when it comes to accepted social values, the list is long. This is a story of
young woman, who comes from a very strict catholic background and most
interestingly was recommended by a catholic priest who knew her family very
well. This suggests that she is aware of expected social values.
Given the ambiguity that was mentioned about accepted social values, it
would be difficult to announce the student’s pregnancy as a set-back or a
normally accepted phenomenon. Obviously there would be some
inconveniences now that she has a two weeks old baby, especially when it
14
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comes to her studies, but there is also evidence of REAP students who have
fallen pregnant but still were able to finish their studies in record time.
There is also a risk of HIV and AIDS if a person engages in unprotected sex,
but as is the case for many young people, the thrill of enjoying life with no
restrictions and fears is much more rewarding in the short term.
Remember, some of the gurus of the late twentieth century taught that life
is too short to waste worrying about the unknown. Given the above
background the story of this young lady freezes the moral debate and
demands a more 21th century -like a response of ensuring that she finishes
her degree without being judged by individuals who also might not qualify to
enter the holy of holies. Interestingly, REAP is steps ahead in assisting
students like her without compromising the moral debate. The student’s
meeting with her student advisor during the recent visit to her hub-area
centred on the importance of living a positive lifestyle where there are
fewer risks. This discussion was facilitated with love and care and she also
realised the stupidity of some of her actions without being judged”

Difficulties is supporting students at rural campuses
There were no visits to students at the University of Limpopo (Turfloop
campus), the one student at the University of Venda or the two students based
at the University of North West (Mafikeng campus) during May, given the
distance of these campuses from the Pretoria hub area. It was the same for
REAP’s only student at the Nelson Mandela Metropolitan University’s satellite
campus in George. Meeting Unitra students in Mthatha was also difficult. The
student advisor had to meet with the medical students in the evening as there
was no time in their daily programme. Constant telephonic contact is
maintained with students at satellite campuses but they do miss out on the
opportunity to meet and interact with other REAP students, their advisor and
participate in workshops.
3.3

Peer liaison and support

Reaching out in a moment of need
A first year student travelled from Venda to the University of Kwazulu Natal’s
Pietermaritzburg campus. It was his first time travelling from Limpopo to Kwazulu Natal,
where he knew no-one. By the time he arrived at the university the offices had closed.
Although an SRC member offered to look after his bags overnight, he had nowhere to
stay and was forced to sleep at the taxi rank. When he contacted REAP the following day
his student advisor requested the assistance of a continuing student to find him
temporary accommodation. She arranged for him to squat with a friend. Unfortunately he
could not be accommodated in residence and had to find alternate accommodation.

Linking students for support
As REAP student numbers have grown at the various institutions it has
become possible to link students doing similar courses. Students are not only
15
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seeing the role they can play in assisting new students but more importantly
the value of both giving and receiving support. A senior student at Mangosutho
Technikon arranged to meet all REAP’s first years registered at the institution,
took them to the learning centre where they were introduced to the student
counsellor who made individual appointments with each of them. While
REAP’s senior students offered to lend loan students their books, the first
years were encouraged to share their books.
The sharing of knowledge
An Industrial Engineering student had to complete a semester of Accounting. He
was at his wits end as he had failed his first test having obtained 32%. He
shared this concern with his student advisor who linked him with a student who
was doing very well with her Cost and Management courses. Through her tutoring
he gained a better understanding of the work. This was shown in his obtaining
80% for an assignment and 60% in his final examination.

Currently there is an informal system of peer support operating amongst REAP
students. For the future we should explore with students and institutions the
possibility of providing them with some training.

3.4

Workshops

“Thank you for taking such interest in our studies. The workshops were a huge
success. They taught me so much about things that I use to take for granted.
Much respect to the people, who dedicated their time to come and talk to us”.
(First year B Sc IT student)

During the first semester the workshops focused primarily on the development
of academic skills especially time management and examination preparation
for the first years and planning and goal setting for the senior students. Team
building exercises were incorporated into the contracting session.
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First semester REAP workshops
Institutional hub
All centres

Durban

Johannesburg
Pretoria

Bloemfontein

Cape Town

East London
Umtata

Topic
Orientation to HE & Campus
life & services available
Contracting re REAP
obligations and financial aid
including NSFAS
Substance Abuse
Team Building
Time Management
Examination Preparation
Planning & Goal Setting
Work Preparation
Planning & Goal Setting
Planning & Goal Setting
Examination Preparation
Team Building
Study Skills
CV Writing skills
Planning & Team building
Cultural Diversity
Know your status
Time Management &
Examination Preparation
Team Building
Planning & Goal Setting
Team Building

Service Providers
REAP student advisors &
Student counsellors from the
respective institutions

SANCA
REAP student advisor
Student Counselling Depts
at
UKZN, DUT & Mangosutho
Hector Motau
Hector Motau
Andile Mjadu
Sharo Sethole
Thabang Meslane
CUT Student Counselling
Dept
REAP student advisor
U. Free State, Marketing
Dept
Jason Wessenaar
Student Counsellor, CPUT
Thembinkosi Hena
Nomboniso Nkwali
Thembinkosi Hena

Students were encouraged to attend the academic development workshops
being presented at their respective institutions. They found these workshops
motivational but mentioned that they preferred the joint workshops, especially
those focusing on life skills, requesting that they be organised for all REAP
students as they enjoyed the interaction with students from other institutions.
The team building workshops encouraged students to discuss the challenges
they experienced academically and socially and how they solved them. Senior
students spoke about the intensity of work as one progresses to the next study
level and the need to work consistently.
Students shared valuable gems of wisdom, such as “if you stand for nothing,
you fall for everything”, with a student who was struggling with decision making
& looked to others for help. Other themes that emerged were about self
esteem and remembering one’s roots.
REAP regional selection committee members observed a Saturday workshop
with students in Bloemfontein and were impressed by the support offered and
happy to link with the young people they had interviewed the previous year.

17

REAP mid year progress report July 2006

Race
The cultural diversity workshop held at UOFS was a challenging one and
evoked a lot of discussion as students shared their personal experiences of
being black students at a historically white institution. The three experiences
ranged from: being the only black student in the class and having to cope with
pressure for the classes to be presented in Afrikaans; a black student being
criticised by her fellow students for writing an Afrikaans article for the
university’s newspaper; and a “coloured” student’s despair of not feeling she
belongs. Students also commented on the institution’s practice of segregated
hostels which was publicised in the Mail & Guardian weekly national
newspaper in February 2006. The workshop facilitator acknowledged students
challenges and reassured them that they could make it even though the
environment might seem hard and hostile for black students. He challenged
them to mobilise themselves to influence the decision-making structures.
When our students arrive at a tertiary institution, for many of them it is their first
experience of living and interacting in a multicultural, multiracial environment.
Last year a story was reported of a Sotho student, who found it difficult to live
with Shangaans at University of Limpopo. In the context of the difficulty
between ethnic groups one can only imagine how much more challenging it is
in a multiracial environment. These complex social relations are likely to
impact on academic performance in some instances. REAP needs to help
students see the learning opportunities such environments present by
focussing on what is common rather than on the differences which often divide.
Students feedback on the workshops presented during the first semester was
that they facilitated friendships, encouraged them to work together and assist
one another academically. They were able to identify skills such as
communication, assertiveness and co-operation as key elements for any
interaction with another human being. Workshops provided a safe space to
voice concerns, argue and discuss issues.
“About the workshops I really enjoyed myself. Each year it leaves me with
something to think about, because there is always room for improvement as I am
not perfect. One suggestion though, could you please visit when we are less busy,
because I personally would love stay for the whole day! Thanks to you and REAP.
Thank you to the facilitators. (Final year B Com student)

3.5

Student newsletter

A second newsletter was produced in June and focussed on student
achievements encompassing REAP’s top five achievers and the graduates for
2005. It also featured REAP’s 5th birthday celebration with the Minister of
Education in attendance. This newsletter can be viewed at www.reap.org.za.
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Our intention was to have only an electronic version of the newsletter as this
was a more cost effective and speedy way of sharing information. We
expected students to be able to access email and internet through their
institutions but we quickly learnt that not all of our students did have this
access. We subsequently printed a number of newsletters and bulk distributed
them. This lack of access to electronic media once again demonstrates the
disadvantages some students have to cope with.
3.6

Donor feedback

Senior students were requested in May to give written feedback to their
donors. The response was not as good as expected possibly due to students
preparing for their mid year exams at this time. Follow up is being made and
responses still coming in. Continued meal allowances will hang on responses
being delivered! The responses received, however, have been forwarded to
respective donors and provided rich insight into the experiences of REAP
students. Students were generally appreciative of the programme and they
saw themselves as “special” and “lucky” to receive REAP support.
The following themes emerged:
• The challenge of adapting to the HE milieu, such as:
o not being “spoon fed”
o different teaching styles – from school
o fast pace of lectures
o Managing a large workload
• Coping with cultural diversity
• The responsibility of living alone, away from parents and support
systems
• Bad treatment by seniors ( UFS & Pta U first year female students noted
this)
• The pressure of being the first family member to attend a Higher
Education institution
• Students are participating in leadership roles e. g. as peer educators,
volunteering, tutors and SRC members.
• The challenge of using a computer in 1st year

“Even though I don’t receive money from home I am like any other student
because of REAP”
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4. ISSUES ARISING

Students registered for less than 3 courses
Thirteen (13) continuing students have registered for less than 3 courses this
year. Seven failed a course or courses in 2005 & were only allowed to register
for the outstanding courses for their particular level of study. A Food
Technology student could only register for her one outstanding course. She will
only be able to register in January 2007 for her third semester. Five students
needing between one and three courses to complete their degree/diploma
have secured financial aid from their institution but those who failed were not
eligible for financial aid at the institution. REAP offered them reduced financial
support and encouraged them to look at ways to support themselves & not be
entirely dependent on REAP’s support. Some indeed did find part-time
employment. REAP assisted a final year student to register with UNISA for two
courses needed for his B Com degree. These actions were informed by
REAP’s objective of facilitating completion and graduation where feasible.
Students with outstanding balances
A few continuing students experienced difficulty registering because of
outstanding balances. They had not informed REAP that they had not obtained
financial aid at the institution. REAP’s stance was that students had to take
responsibility for this. They had to establish the reason for the outstanding
balance and then report to REAP how they planned to deal with it. In the case
of a University of Free State student, he approached the social worker on
campus and she was able to intervene on his behalf while a student at Walter
Sisulu University was able to register when the SRC negotiated on students’
behalf.
Students who don’t qualify for financial aid from the institution
Two Free State University students who did not quite meet the academic
requirements for financial aid were expected to pay registration fees of R7 800.
The issue was that these students were only eight credits short of qualifying for
support. REAP by and large abides by institutional practices regarding NSFAS
loans but, in these cases intervened on the students’ behalf and they were able
to register. However the institution insisted that they would be deregistered if
the full payment was not made by the end of February. One student has
continued to study under very trying circumstances, but the other student left
the institution at the end of March as she could not meet the registration
payment deadline. Unfortunately she did not inform REAP of her decision.
REAP feels that it is necessary to advocate for reasonable registration fees as
it is unlikely that poor students will be able to raise such exorbitant registration
payments. Actions which effectively exclude students should take account of
students’ potential to complete and the economic circumstances.
The importance of student’s monitoring their accounts was emphasised again
during contracting & will be reinforced during the August visit.
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Academic criteria for continued REAP support
REAP begun to review its academic criteria for continued support in this
period. At the start of the year contracting session students were challenged to
pass all their courses to ensure continued REAP support. We need to ensure
that they meet the academic requirements for financial aid from their institution,
as this is required from their second year onwards and REAP does not wish to
have different practices from the HE institutions. Students need to work hard
and aim to complete their studies within a specific time frame.

5.

5.1

STUDENT PERFORMANCE

2006 mid-year interim REAP student results

Results received:

322

Outstanding:
47
(26 from WSU & others awaiting progress reports for university year course)
Passed:
STUDY LEVEL
New
Continuing
Sub totals
Totals

Failed:
STUDY LEVEL

278
FEMALE
UNIV TECH
31
12
50
47
81
59
140

UNIV
30
47
77

MALE
TECH
21
40
61
138

TOTAL
UNIV
TECH
61
33
97
87
158
120
278

TOTALS

MALE
TECH
3
8
11
27

TOTAL
UNIV
TECH
19
3
11
11
30
14
44

TOTALS

94
184
278

44

New
Continuing
Sub-totals
Totals

FEMALE
UNIV TECH
8
0
6
3
14
3
17

Withdrawn:

4

UNIV
11
5
16

22
22
44

3 females: one for mental health reasons soon after registration; one cancelled
studies and REAP has been unable to make contact; and one postponed her
studies but has registered for 2nd semester (Free State University student
mentioned earlier)
1 male: failed to maintain contact with REAP.
13

Students doing in-service training:
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Preliminary pass rate: 86%

5.2

Females: 89%

Males: 84%

First years: 81%

Continuing: 89%

University 84%

University of Technology 89.5%

2005 distinctions and additional graduates

During the first quarter we were able to analyse 2005 results further. 132
students together achieved a total of 243 distinctions (first semester: 110 &
second semester: 133). Caudelia Karolus a 1st year Biomedical Technology
students at CPUT was REAP’s top academic achiever with 8 distinctions. She
was closely followed by another woman, Zola Cynthia Ndlovu a 2nd year Cost
& Management account student at DUT who earned seven (7). Two Eastern
Cape students earned 6 distinctions each (ND Mechanical Engineering & NHC
Accounting). The first two degree students came in with 5 distinctions each (B
Accounting and Metallurgy Engineering).
In our end of year report we recorded 39 graduates for 2005. In the first quarter
another 9 students graduated. 2005 produced 48 graduates, 24 women & 24
men! Since 2003, when the first of REAP students graduated, in excess of 81
young rural people have graduated!
5.3

Conditional students

For the first semester 12 students were placed on conditional status as they
failed their final examinations in 2005. Students are only given one chance to
improve their academic performance. They understand that REAP will
withdraw support if they do not meet our academic requirements the second
time around. In the coming period REAP will survey students who have been
put on conditional status to assess the number who are fully reinstated and
those that are excluded. Conditions informing conditional status are under
review. In 2006 REAP has challenged students to pass all their courses.
5.4

In-service training students

Thirteen students have spent their first semester completing their in-service
training placements. Five will continue with their in-service training for the
second semester as they need 12 months practical experience in order to
graduate. Five students will return to their institutions for the second semester
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to complete the
diplomas/degrees.

remaining

theoretical

courses

needed

for

their

REAP supported them by facilitating their registration. Most students received
a monthly stipend from their in-service training company. However, REAP has
had to assist four students with some allowance to cover meals, travel and/or
private accommodation.
An electrical engineering student who was initially offered an in-service training
placement through the Mining Qualifications Authority (MQA) was informed in
December 2005 that they could not assist due to lack of funds. He struggled to
find an alternative placement during the first semester. He has, however,
secured a placement with an electrical contractor in Cape Town as from July
2006. Another electrical engineering student was very anxious when MQA
informed them that they could not guarantee his in-service training placement
for whole year. Whilst completing his first semester of in-service training, he
applied for possible placements for the second semester. Fortunately, MQA
managed to find an alternative placement for him in Mpumulanga.
5.5

Students gaining work experience

The Kwazulu Natal student advisor was pleasantly surprised when she began
listing the name of students who were able to find some form of employment
be it voluntary, casual or part-time during their December vacation. Imagine
her delight hearing about their learnings, the contacts they established and the
nature of the work. One student said very embarrassingly: “Jacqui I am sorry
but I did work in a liquor store”. Jacqui’s response was: “as long as you did not
taste the merchandise!”
One student whose home is near the Ndumo nature reserve did not approach
them for work as they did not employ electrical engineers. Together he and his
student advisor explored what other work that he could do at the game
reserve. He planned to register for holiday work at the game reserve. Jacqui is
of the opinion that if students are encouraged and taught how to explore the
working environment options, more students will see the value of holiday or
part-time work. REAP could incorporate this into its workshop programme or
alternatively make it the focus of our next newsletter planned for September.
5.6

REAP students are our best ambassadors

Students met the Deputy Prime Minister of Ireland during March at Cape
Peninsula University of Technology (Bellville campus). Students did us proud
as they shared their experience of what support has meant to them. The three
graduates present articulated that they were employed and aware of their
responsibility to pay back their student loan to assist others who find
themselves in similar situations.
On 24 April 2006 REAP celebrated our fifth year of supporting rural students. A
small function was held in the neighbouring church hall in Athlone and was
attended by the Minister of Education, Naledi Pandor, board members,
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representatives from institutions, donors, supporters of REAP, current
students, and graduates from both the Catholic Educational Aid Programme &
REAP.
A senior WITS student has recently “starred” in REAP’s promotional DVD. A
Masters student at UKZN has accompanied the director on corporate visits and
the alumni are launching a small network to support REAP.

6. STUDENT FINANCE
6.1

REAP’s partnership with NSFAS

Administration
Four batches of NSFAS loan agreements (88 in total) were submitted by the
end of June, thereby processing R1 513 088 worth of tuition and associated
study costs. The loans of continuing students are usually processed by HE
institutions but REAP has assisted 5 senior students, 4 with a second, or top
up loan, to cover their residence costs which were not covered by their
institutions. In April REAP staff attended the annual Financial Aid Officers
meeting, thereby keeping up to date with NSFAS developments and cementing
relationships.
Outreach
REAP participated, by invitation, in NSFAS’s training sessions with their
second tier CBO partners in Durban and in Mthatha, Eastern Cape. The idea
is that the CBO can refer prospective students to REAP. In this way NSFAS is
encouraging the intake of rural students into HE.
6.2

Access payments

A total of R 1, 221, 630 in direct student payments, from REAP, was processed
for accommodation, books, registration costs, etc in the first 6 months of 2006.
These expenses are referred to as “access packages” and are tailored to the
needs of different categories of students, i.e. first years, continuing students,
students doing only a few courses, students only studying for one semester
etc.

7. RECRUITMENT AND SELECTION FOR 2007

Rethinking recruitment and selection
The loss of the Lottery funding forced REAP to tailor both our budget and
programme activities for 2006. The national meeting of regional
representatives, planned for April, was shelved given the cost of the event and
the work loads of REAP staff. We also needed to explore more cost effective
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ways of recruitment and selection for 2007. We needed to rethink the selection
processes followed to date. Brainstorming sessions to explore alternative
strategies of support and selection of students to ensure an efficient, cost
effective process that will be able to sustain itself for the future, were held.
REAP’s thinking has been to streamline the process in the following way:
1. REAP playing a supportive role in the distribution of application
forms by focusing on schools obtaining good matric results.
Generally regional representatives have been entirely responsible for
the distribution of forms.
2. Regional Representatives to collate completed forms and return to
REAP for the paper selection and short-listing of applicants for the
selection interview.
3. Regional Representatives will conduct the selection interviews, with
some exceptions, for short-listed applicants and make a
recommendation to REAP.
4. REAP will provide support to regional representatives and prepare a
standard format and list of questions to be used for all interviews to
ensure consistency.
5. REAP will make some monetary allowance available to regional
representatives to assist with their travel costs enabling them to
conduct the interviews close to students.
6. The final decision will remain with the REAP’s Forum of student
advisors, based on recommendations and senior certificate results.
Regional representatives were consulted about the proposed process for 2007
and were supportive of the changes. Many still wanted to distribute application
forms themselves and we have not restricted this. Student advisors were able
to meet with representatives in Kwazulu Natal, the Eastern Cape, Free State
and North West provinces during their May field trips. Given the distance of
regional representatives’ locations in Mpumulanga, Limpopo, the Western &
Northern Cape, we engaged with them telephonically.
In the Free State the meeting with regional representatives again gave them
and opportunity to link with each other and share their experiences and ideas
of how to deal with the challenges of career guidance, poor return of
application forms and the lack of interest and support from some educators.
They were pleased to see and hear students share their experiences.
We are confident about having only one interview with applicants given the
good calibre of students identified by regional representatives in the initial
interviews in previous years. These process changes should result is
significantly reduced expenditure on travel to the various regions for selection
and affirm REAP’s confidence in the abilities our regional representatives who
are all volunteers. We thank them for their cooperation and dedication.
We are concerned that we have not been able to hold a national meeting for
two years. We feel the lack of interaction between regional representatives
from different regions and office staff will eventually influence commitment and

25

REAP mid year progress report July 2006

motivation. REAP management shall do its best to ensure resources for a
national meeting in 2007.

8. RESEARCH AND ADVOCACY
8.1

Student tracking

A report on the 231 students who had left the Programme between 2001 and
2004 was completed in June. This is available on request. Before examining
the data presented in the tracking report it is important to understand that
REAP’s initial premise was to enable access to HE by facilitating access and
providing support for the student’s first year hoping that institutional
mechanisms would support students from the second year onwards. This
practice was changed in 2004, although a number of continuing students did
receive support from 2002 onwards. Therefore it is not surprising that many
students left the Programme prior to completing their studies. Of the students
tracked 23% left the programme because they had: received a bursary;
completed their course work and were to undergo in-service training; or had
graduated. Of the leavers 45% continued with their studies. (6 of 105 leavers
still studying were doing post graduate studies). Twenty- eight percent (28%)
left because of academic failure. The number of students leaving after their first
year has declined each year. To quote from the report “If we look at eligibility to
graduate in terms of minimum course duration, 137 of the students in this study
were eligible, of whom 34 graduated by the end of 2004, 56 continued to study
in 2005 and 45 were no longer studying (at the same institution). However, if
we take minimum course duration plus one year as a graduation target8, then
only 30 students would have been eligible, and REAP students exceeded that
target.”
We have learnt a number of lessons from this tracking exercise and the
tracking of the entire 2002 intake cohort on which a report was released at the
end of last year.
 Our computerised data base needs additions and changes to record
information on programme leavers.
 Once students have left REAP and the university it is very difficult to
track a reasonable sample (25% return rate of questionnaire in 2005).
Ex student contact details are very quickly out of date. Communication
with students other than while attending an institution is very selective.
This difficulty is not unique to REAP.
 The tracking process is labour intensive.
 REAP needs some expert/experienced assistance. We knew this from
the beginning and sought a partnership but due to capacity constraints
those approached were unable to assist.
 Tracking a particular student intake, such as what was done in 2005 for
the 2002 intake is more manageable and informative.
8

Generally accepted for disadvantaged students in SA’s post apartheid period. NSFAS provides for 2
additional years of study.
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A broader tracking process could add useful information – e.g.
demonstrate further the significance of a support programme in through
put –but it is exceedingly challenging for a small organization such as
REAP.
REAP needs to seek resources and capacity to enable it to continuing
tracking projects.
Tracking provides useful information on programme performance
especially if there is external data with which to make comparisons. It
provides insight for programme improvement and adaptation and
information that can be contributed to HE sector.

Maybe the major challenge for REAP is the capacity (especially people time)
required to sustain information gathering and analysis.
8.2

Advocacy

Early in June a REAP posse consisting of a graduate, the director and two
student advisors, assisted by the Catholic Parliamentary Liaison office,
presented a submission on Youth Unemployment to the Labour Portfolio
Committee of Parliament. Our focus was on the difference education makes to
employability and the support needed for tertiary education. The members of
the portfolio committee were impressed with what the young legal graduate
had to say and REAP received coverage on all the evening TV news
broadcasts.
From our growing body of experience we have insight and information to feed
into the policy arena. We just have to find the capacity to do this work!

9. THE ORGANISATION
9.1

The Board

The Board met in late April and, given that the Programme has now operated
for a full five years, has decided to commission a strategic review and scenario
formulation process to inform the future. A suitable consultant is currently
being sought to provide an overview of the tertiary education sector and REAP
within this context. We have been very privileged to have a Board member,
Beva Runciman, give considerable voluntary time to assist with fund raising.
9.2

Staffing and staff training

REAP staff have felt the strain of sometimes unmanageable workloads and
ever changing circumstances. There is so much that needs to be done but only
so much we can achieve at current capacity. We have tried to address this
through: a day focused on stress release; an afternoon on reflection;
prioritizing essential activities; and leaving some things undone! Our
programme assistant, who had been a key player in the tracking process left
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REAP at the end of June to continue her career in development. For the
second half of 2006 we plan to use temporary assistance where needed.
Staff members have attended short training sessions on fundraising, electronic
layout and Excel. They have been afforded opportunities to experience aspects
of fundraising, meeting with donors, and public relation activities alongside the
director. A student advisor continues with his Honours degree studies in HIV &
AIDS management.
9.3

Sustainability

Firstly expenditure to budget is monitored carefully and spending is undertaken
judiciously. We seek to be as cost effective as we possibly can and insure that
the funds we have at hand earn the best interest while not subject to risk. In
this way we maintain stability. A small reserve enables the space for dynamic
planning for the future, so necessary in our complicated and sometime
problematic environment. Presently REAP is having to deal with the loss of two
substantial supporters, Irish Aid and the Lottery. Closure of the partnership with
Irish Aid has been planned since 2004 and has had a two year period with
reducing grants. REAP is certainly appreciative of the Irish relationship and the
funds provided to establish the Programme. The Lottery was simply a
substantial grant one year (2005) and nil the next. Together these two donors
provided over R 2.6 million of the R 5.4 million income (R 5.3 million
expenditure) in 2005, i.e. 49% of expenditure. REAP has sought advice,
networked and worked hard to fill this gap. A number of new SA & international
donors have started supporting REAP but the grants do not match the size of
income received from these previous sources and managing many smaller
donors makes demands on REAP’s capacity. Corporate social investment
funds often have marketing agendas so some creative spinning of a sales pitch
for REAP is needed to find more partners in the business sector. Although
REAP is engaging with two provincial administrations (Eastern & Western
Cape) regarding mutually beneficial partnerships, difficulties accessing
government and para-statal financial support (e.g. Umsobomvu Youth Fund
and NDA) seem intractable (given institutional set ups along with other factors)
and sustained support from this quarter is unlikely to materialize. This is
noteworthy given the rational exodus of foreign aid and the under spending of
the state’s budget for many welfare and development activities. It is particularly
curious given the Department of Education’s recognition of the Programme and
our partnership with NSFAS as well as the Government’s AsgiSA9 and JIPSA10
initiatives.
Some rethinking and strategising is underway lead by the Board as mentioned
above. The continuation of the Programme is not threatened, but rather the
number of young people we shall be able to assist. Ways of operating
differently will have to be explored. As reported we are already piloting the
support of students with only loans. It is important not to exploit the committed
people working for REAP. Dedicated and experienced staff need to be properly
rewarded as they are vital to the delivery of the Programme. Ironically REAP
9

Accelerated & Shared Growth Initiative for South Africa
Joint Initiative for Priority Skills Acquisition

10
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consistently receives very positive feedback as to the value of the Programme
from many quarters.
9.4

Alumni

A small group of CEAP11 and REAP alumni will meet in July to consider
establishing an alumni grouping with the view to facilitating support for REAP.
9.5

Public relations & networking

A promotional video is nearing completion. The parliamentary appearance
received national TV coverage and local press coverage followed REAP’s fifth
birthday celebrations. REAP staff hosted the Deputy Irish Prime Minister, Mary
Harney on her visit to Cape Town and attended the re-imagining of Fort Hare
University. We have networked with the HSRC regarding through put studies
and met with the WITS Education Policy Unit. REAP’s director participates in a
leadership learning cooperative addressing resource mobilization for
community grant makers supported by Synergos.

10.

CONCLUSION

The above account shows a constantly changing state Higher Education sector
under considerable stress. This is the environment REAP works in and we
need to understand it better to operate optimally within this volatile terrain. The
more general challenges described are not unique to REAP but familiar to
many NGOs in SA. REAP is doing its best to adapt and “shape up” while still
retaining the particular mission and ethos that underpins our work. We remain
optimistic about the future. The Programme has gained a lot of respect and is
able to demonstrate significant added value.
Meanwhile an impressive body of work is recorded in this report. Because of
the hard work of a very small staff team and a network of volunteers, an
experienced Board and our committed and supportive donors 386 young
people from poor communities in the rural areas of South Africa are receiving
the opportunity to gain a tertiary qualification. Where would they be without it?
Prepared by Lynette Harding and Glenda Glover, July 2006.

11

Catholic Education Aid Programme, a predecessor to REAP
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The students say:

“….being a tertiary student is the nicest thing one could ever experience”
(William, Tukkies)

“I came to tertiary to pursue my dreams, and suddenly a new world opened
to me as I was the first in my family to study in University and it was an
opportunity of a lifetime for me.” (Olwethu of UPE)
“I wish it would be a continuing process. For REAP to continue forever to
help the poor student whose parent cannot afford to send to University”
(Ndou, UKZN)
“…let the good work of uplifting communities in South Africa continue and
lets all be educated.” (Ndikandafhi, UPretoria)
“2005 was a fabulous year, being my first year at university……..the fact
that I wanted to be there it was a dream come true” (Onassis, U Pretoria)

We’re Cool!
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Acronyms
Border

Border Technikon now WSU

CBO

Community based organisation

CPUT

Cape Peninsula University of Technology, Cape Town

CUT

Central University of Technology, Bloemfontein

DIT

Durban Institute of Technology

DoE

Department of Education

ECT

Eastern Cape Technikon, now WSU

FH

Fort Hare University, Alice, Eastern Cape

HE

Higher Education

HSRC

Human Sciences Research Council

KZN

Kwa Zulu Natal province

Mango

Mangosuthu Technikon, Durban

ND

National Diploma

NDA

National Development Agency

NMMU

Nelson Mandela Metropolitan University

NSFAS National Student Financial Aid Scheme
Tech NW

Technikon North West, now TUT, Garankua campus

PET

Port Elizabeth Technikon, now NMMU

Pta U

Pretoria University

SA

South Africa

Tech N G

Technikon Northern Gauteng, now TUT

TUT

Tshwane University of Technology

UCT

University of Cape Town

UDW

University of Durban Westville (now UKZN)

UFS

University of Free State

UJ

University of Johannesburg

UKZN

University of Kwa Zulu Natal

UL

University of Limpopo, Polokwane, ex Turfkloof

Unitra

University of Transkei, now WSU

UNW

University of North West, Potchefstroom, Vanderbylpark & Mafikeng

UPE

University of Prot Elizabeth, now NMMU

UWC

University of Western Cape, Cape Town

UZ

University of Zululand

VUT

Vaal University of Technology

WITS

University of Witwatersrand

WSU

Walter Sisulu University
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Institutional Breakdown
Province

Institution

Total

Eastern Cape

Walter Sisulu (Border)
Walter Sisulu (ECT)

15
8
(23)
13
10
1
(24)
3
5
6
61

NMMU (PET)
NMMU (UPE)
NMMU (Vista)
Fort Hare
Rhodes
Unitra
Total
Free State

Gauteng

Kwazulu
Natal

Western Cape

1
1
-

1
5
-

6
2
1

5
2
-

2
2
3

0
2
2

1
1

1

10

29
31
60

5
5

WITS
UJ (RAU
+ Wits Tech)
Pretoria Univ
Vista Univ (Mamelodi)
Tshwane Univ of Tech
TUT (TNG)
Vaal Univ of Tech
Total

16
5
13
13
4
5
6
21
83

2
3
6
3
1
1
4

Durban Univ. of Tech
Mangosutho Tech
KZN Univ (Westville)
PMB + Berea campuses

33
12
13
25
(38)
1
84

3
3
1
3

Venda Univ
Univ Limpopo
Medunsa
Total

North West

Continuing
Male Female
5
7
4
4

CUT
Free State U
Total

Univ Zululand
Total
Limpopo

New
Male Female
1
2
-

1
14
7
(21)
22

TUT (North West
campus)
North West Univ
(Mafikeng campus)
North West Univ (Pot &
vdBijl)
Total
CPUT(Bellville)
Cape Town campus
UCT
Univ. Stellenbosch
Univ Western Cape
Total

1
4
10

15
12

3
7
1
1
12

1
5

18

27

5
1
2
1
3
2
10
24
16
2
5
12

13

4
6

27

9
6
6
4

10

19
8
10

6
1
5
3
1
1
3
7

5
1
1
6

-

20

5

20

1
25

1
3
4

36
6
2

4

8

1

-

-

-

1

2

1

-

-

1

11

3

2

6

-

14
13
6
(19)
7
15
21
62

32

12

4

2

6

2

1
-

1
3

3
2

8
1

4
4
4

2
4

3
4
4

5
9

13

10

16

23
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Study Streams by Gender and Institution

Stream
Arts
Built Environ.
Business
Commerce
Education
Engineering
Humanities
Law
Management
Medical
Science
Technology
Total

University
Male Female

Univ Tech
Male Female

Male

Total
Female

1
1
1
25
6
9
7
16
5
15
17
4

12
1
1
16
2
3
18
8
9
17
13
4

2
3
1
21
0
34
0
0
15
5
4
6

1
4
4
28
0
10
0
0
19
6
7
5

3
4
2
46
6
43
7
16
20
20
21
10

13
5
5
44
2
13
18
8
28
23
20
9

107

104

91

84

199

189

Overall
16
9
7
90
8
56
25
24
48
43
41
19
386

Study Streams grouped by Field of Study, Institution and Gender
Stream
Arts (16)

Built Environ
(9)

Business (7)

Commerce
(90)

Education(8)

M

F

M

F

BA
Communication
Drama
Journalism
Lang & Culture
Media Studies
B Music

University

1
0
0
0
0
0
0

5
1
1
1
1
2
1

Graphic Design
Journalism

1
1

0
1

B Sc QS

1

0

Architectural Studies

0

1

B Town & Reg
Planning

0

1

Building

2

2

Town & Regional Plan

1

1

Marketing

1

2

Retail Business Mgmt
Business Studies

0
0

1
1

B. Business Mgmt

1

1

Univ Technology

B Accounts

7

7

Accounting

16

14

B Bus Sc
B Com
B Com Acc
B Economics
B Sc Act Science

2
9
4
2
1

0
4
4
1
0

Commercial Admin
Cost & Mgmt Accounting
Internal Auditing
Financial Info Systems
Taxation

0
1
2
2
0

1
8
3
1
1

B Education
BA Education
B Sc Education

3
2
1

2
0
0
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Continued

Stream
Engineering
(56)

M

F

M

F

B Sc Engineering

3

1

Chemical

1

1

B Eng (Chemical)
B Eng (Electrical)
B Eng (Mech)

1
3
2

0
2
0

Civil
Computer Systems Eng
Electrical
Industrial
Mechanical
Metallurgical
Mining

5
3
13
1
6
3
2

1
0
7
1
0
0
0

Community Dev

0

1

Social Work
Social Science
BA Politics
BA Social
Dynamics

4
2
1
0

10
5
1
1

Law (24)

BA Law
LLB

3
13

0
8

Management
(48)

B Admin

3

7

Agric Management

2

0

B Com–Beh Stud
BA HRM
B Com Gen

1
0
1

0
1
1

Hospitality Management
Human Resource Mgmt
Labour Relations
Logistics
Management
Office Mgmt & Tech
Public Admin
Public Relations
Sport Administration
Travel & Tourism Mgmt

0
4
0
1
3
1
2
0
1
1

1
3
1
0
3
6
0
2
2
1

Medical (43)

BSc Com Health
Dentistry
Dietetics
Medicine
Nursing
Optometry
Pharmacy
Physiotherapy

0
0
1
7
5
1
0
1

1
1
1
4
8
0
2
1

Biomedical Technology
Emergency Medical Care
Homeopathy
Radiography

3
1
0
1

4
0
1
1

Science (41)

Agriculture
B Science
BSc Chemical Sc
B Sc Geology
Dip Animal Health

4
11
1
0
1

1
10
1
1
0

Analytical Chemistry
Environmental Health
Food Technology
Forestry
Horticulture

2
0
1
1
0

1
4
1
0
1

Technology
(19)

B Sc (IT)

4

4

Information Technology

6

5

Humanities
(25)

University
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Number of students per Province of study
PROVINCE
EASTERN CAPE
FREE STATE
GAUTENG
KWA ZULU NATAL
LIMPOPO
MPUMALANGA
NORTHERN CAPE
NORTH WEST
WESTERN CAPE
TOTAL

STUDENT NOS
NEW
CONT

TOTAL

%

33
17
0
25
23
6
9
10
8

62
45
3
57
25
7
17
19
21

95
62
3
82
48
13
26
29
29

25
16
1
21
12
3
7
7.5
7.5

131

255

386

100

This is exciting!
Contracting in KZN
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I’m a lawyer now!

Thinking together

Workshopping in Cape Town

Building confidence
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CURRENT SUPPORTERS OF REAP
Irish Aid

FNB Fund Bursary Programme

De Beers Fund

HORIZONT3000 - Supported
Supported by funds
deriving from the Austrian Development
Cooperation

Stichting Tania Ruth Leon Studiefonds voor
zwarte Zuidafrikaanse vrouwen

Swiss South African Cooperation Initiative
Anglo Vaal Industries (Consol, I & J and
National Brands)

Anglo Gold/Ashanti Fund

Deutsche Bank Africa Foundation

37

REAP mid year progress report July 2006

Anglo American Chairman’s Fund
Oppenheimer Memorial Trust

THE D. G. MURRAY TRUST

Jackson Foundation

BoE Private Clients

Mc Carthy Holdings

SACBC Bishops’ Lenten Appeal
Frederic Fish Trust administered by BOE Trust
Catherine Glover
REAP regional representatives and
committee members

REAP is also making use of funds previously received from the National
Lottery Distribution Trust Fund (NLDTF) and Tydstroom
Chickens/Pioneer Foods
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2005 REAP graduates with the Irish Deputy Prime Minister, Mary Harney, and
Prof Mazwi-Tanga, Vice Chancellor of Cape Peninsula University of Technology

REAP
Rural Education Access Programme
NPO no: 015 – 634

PBO exemption no: 930 002 334

Tel: 27 (0)21 696 5500 Fax: 27 (0)21 696 9572
E-mail: reception@reap.org.za
P O Box 198, Athlone 7760 or 35 Birdwood Street, Athlone 7764
South Africa
Web: www.reap.org.za

