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The Rural Education
Access Programme
he Rural Education Access Programme assists rural students from poor communities
access higher education (universities & universities of technology). REAP also provides
a support programme for these students to enable success in their studies. REAP is not a
bursary scheme. It calls on state mechanisms to assist poor students and provides additional
value necessary for success.
COMPONENTS OF THE PROGRAMME
• Access to a National Student Financial Aid Scheme loan. REAP is in partnership with NSFAS to enable
rural students’ access to higher education. Successful students can convert up to 40% of the loan to a
bursary. The interest rate is subsidised.
• A grant to assist with study costs such as registration, books, food, living expenses, technical
equipment, spectacles and health care.
• A student support and development programme consisting of:
• Dedicated student advisors
• A toll free line for student counselling and advice
• Three face to face individual student consultations each year
• Performance monitoring
• A developmental approach that encourages students to be
responsible and accountable and solve their own problems
• Workshops that develop social and academic skills
• Information and support for HIV and AIDS
• Work preparation workshops for senior students
• Liaison with institutional student services
• Introduction to role models and additional service
providers
• Peer mentors and group organisation
• Students are required to “pay back” by doing community service.
• A network of rural volunteers (REAP regional representatives)
reach out to poor rural learners and assist with application and
selection processes as well as engaging with students during
vacation time.

REAP’s Gold Impumelelo Award
received in 2008 for innovative
work in poverty reduction.

INVESTING IN HUMANITY

T

he theme of this annual report, “Investing in Humanity”, captures
what REAP does. We liberate potential that is masked by the social
and economic situations of poor, rural South African youth.
The release of findings of a number of research projects in higher education
over the past three years, including REAP’s own research, and first year
university performance of the first cohort of school learners to come
through a full twelve years of outcomes-based education and the National
Senior Certificate examination, have evoked profound concern about the
state of education in South Africa. REAP’s mandate to facilitate access and
success for the most marginalised young people and our positioning at
the point of articulation between school and university mean that we are
immersed in these challenges.
Our work is foundational and demands faith, diligence and patience. It is
labour intensive and not easily measured by conventional cost-benefit
analyses. Our impact does not translate into big numbers and, even though
REAP students outperform the national norm, the attrition rate is still higher
than we would like.

The particular meaning, for me,
of “disadvantaged” is that students’
potential is masked. It’s as simple
and as difficult as that.
Professor Ian Scott
Centre for Higher Education Development,
University of Cape Town
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The investment is for the long-term, in individual human beings. But it has the
potential to translate into a larger social impact that is often invisible unless
one delves beneath the surface. In this report, we attempt to do just that.

ahead

We draw our fundamental optimism from the young people we work with.
An independent researcher interviewed a handful of our current students.
Their stories are told in this report. Without exception, what distinguishes
REAP for them is that the programme goes beyond the basic of money.
They value the listening ear, constant encouragement, and deeply personal,
proactive interest taken in them; the opportunities to grow and develop
in ways that the academic curriculum does not address and, paradoxically,
that the world of work cries out for in young graduates. These are exactly
the kind of young people South Africa needs and we are very proud of
them and the many others like them whose stories could not be included.

students

This annual report pays tribute to the difference we have made, examines
the challenges we face internally and externally, and explores how we may
continue to contribute to the goal of nation building through facilitating
the education of young South Africans who are poor and marginalised.
REAP is a small organisation. Some might say that what we do is a drop
in the ocean. They are right. But we know that our work makes a longterm, positive difference in the lives of our students and the people around
them. Our belief that we have something to offer is grounded in practical
experience that began in the late 1980s with one of our predecessor
organisations, the Catholic Education Aid Programme.
We look back in order to look forward and discern the path that lies ahead.
We have no doubt that REAP continues to have an important contribution
to make.
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CHAIRPERSON’S COMMENT

Releasing
the Captive
Bishop William Slattery OFM, Bishop of Kokstad

I

magine yourself in the position of Nosipho Hadebe.
Supported by her grandmother’s pension she holds
a good Matric certificate. For 12 years she has walked 8
kilometres to school. She was elected a school prefect by
her peers and started a youth choir in her home village.
She dreams of becoming an accountant. But given her
rural environment and the financial distress of her family,
her dream is simply a mirage. There is no hope.
Unless there is some help to unlock her captivity she will
join the 60% of youth between the ages of 18 and 35 in
the country who are unemployed. In the recent heated
election debates in South Africa, no party addressed this
situation, which is the taproot of so much crime, social
chaos and poor national economic performance.
In the rural north eastern area
of the old Transkei where
I work and which has a
huge population, I would
estimate that less than
10% of those children
who, like Nosipho,
began school in 1997
have now got a usable
matric. And of these, very

few have the opportunity
to enter the world of third
level education. Yet many of
these students have great
ability. Nosipho comes from
a village close to where
Oliver Tambo was born.
This rural world of bright,
ambitious and hard-working
youth is where REAP offers a
key to a future of education
and skills. Over the years the staff of REAP have been able
to engage many of South Africa’s most forward looking
companies and foreign partners to support programmes
to help people like Nosipho Hadebe. Just now and due
to such assistance, many young qualified South Africans
are entering the labour market with the skills necessary to
develop our country.
A recent survey showed that while 44% of unemployed
South Africans can’t find jobs because they don’t have
the skills employers need, half a million vacant positions
can’t be filled because people with the right skills can’t
be found.
I am proud of REAP’s commitment and achievement over
the years. The personal care given to REAP students during
their studies ensures that the intention is to develop
the whole person and not just provide more economic
units. I am happy to be associated with REAP, for they are
mining the diamonds upon which South Africa’s future
prosperity and peace will be built.

ORGANISATION MATTERS

Investing in humanity:
looking back and looking ahead
Clairissa Arendse, Glenda Glover, Nadeema Taliep and Kathy Lewis

The Programme in 2008 and 2009

“As I reflect on my time at REAP, I
realise how fortunate I am to lead

Student demographics

a small, dynamic organisation

The article by Ditesh Tend on page 11 presents a detailed socioeconomic profile of the students we supported in 2008.
Over the past two years, REAP has supported 340 students per year.
Some 40% were first-year students. The numbers of men and women
on the programme remained constant over the period, with men very
slightly outnumbering women.

that supports young, inspirational,
goal-focused and determined rural
youth who aspire to transform their
disadvantaged circumstances by
acquiring tertiary qualifications.”
Clairissa Arendse, REAP Director
Student performance

We observed a continuing trend of diminishing interest in diploma
programmes at universities of technology (UoTs). Some 64% of students
study at universities, indicating that young people are not taking
up places to study for vocational qualifications. This translates into a
diminishing pool of applied skills at the entry level of the job market
and is a worrying trend for South Africa.
We noticed a 14% increase in the number of students studying at
institutions in Gauteng and KwaZulu Natal (Figure 1) in 2009. There are
at least three reasons for this: our partnerships with Kagiso Trust and
Deutsche Bank, students’ choice of institutions and our decision to
rationalise the number of institutions where we support students.

2009
N. West 1%
W. Cape
20%
Limpopo 3%
KZN
21%

E. Cape
11%

Free State
9%

Gauteng
35%

Annual success rates
There are many ways to measure student
performance. In an ideal world, our
yardstick would be students passing all
their exams, but this is not realistic in REAP’s
setting. Our benchmark is that students
pass a minimum of 50% of their courses
and are allowed to proceed to the next
year of study, either with supplementaty
examinations or repeating failed courses.
Generally, women tend to do slightly
better than men.
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Figure 1: Geographic location of students at institutions

Figure 2: Pass rates, 2007 – 2009
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Graduates
South African students’ performance in higher education is discussed in
the interview with Prof Ian Scott on page 20.
The truest quantification of success in higher education is the
proportion of students in each cohort who graduate. We are very proud
that an average 60% of our graduates completed their studies in the
minimum time. This compares extremely favourably with national
figures: around 30% of South African undergraduates on three- and
four-year programmes complete within five years. In addition, REAP
produces more graduates indirectly because many students receive
full-cost bursaries from other sources during their studies and leave our
programme before graduating.
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Figure 3: Graduates, 2007 and 2008
Student support and development
Student advisory services
The student support team has continued the programme of monthly
engagement with students, monitoring of performance and individual
development interventions, three face-to-face, on-campus visits in the
six institutional hubs, group sessions for life skills development, HIV and
sexuality education and facilitating access to campus-based support
and development services.
A feature of the past year has been increasing engagement with
academic staff around REAP students’ needs and support for improving
academic performance.
Student mentorship programme
Since 2008, REAP has implemented a formal peer mentorship
programme, using senior students to orientate and support its firstyear students. In 2009, REAP had twenty-three mentors at institutions
in the Western Cape, Eastern Cape, Gauteng, Free State and KwaZulu
Natal. Their role was to ensure that students became familiar with their
campuses and understand the REAP programme. Through formalising
the mentorship programme, we have been able to arrange training for
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REAP mentors in the institutions, covering
qualities of good mentors, facilitation and
presentation skills, how to refer challenging
cases and how to debrief.
Student community service
Almost 80% of REAP students undertook
at least three days of community service
in 2009. Their reports reﬂect the positive
impact of the experience. The majority
return to their villages to inform Grade 11
and 12 learners about higher education
and the REAP programme. These students
pass on valuable life skills. Other students
volunteered in community projects
involving the aged, disabled, HIV/AIDS
projects and vulnerable and orphaned
children.
Student recruitment and selection: the
REAP regional representative network
One of REAP’s most valuable assets and a
distinctive feature that sets us apart from
most other organisations that provide
student support is our network of volunteer
representatives spread across South
Africa. Through these men and women
REAP is able to make personal contact
with prospective students, to ensure that
students are well-informed of their options
and obligations, and that they apply for
appropriate programmes, financial aid and
accommodation.
We firmly believe that REAP’s recruitment
and selection process is enriched by the
dedication of our volunteer representatives.
We hosted them at two workshops, in 2008
and 2009, focusing on risks students face,
in particular HIV/AIDS, which affects the
majority of REAP students in some way.
The volunteers discussed how to engage
with REAP applicants about sexuality. The
representatives took the opportunity to
share their experiences of selection, to
make recommendations for 2010 and
brainstorm ideas on improving selection
strategies.

STOCK TAKE

Lebasa Mokone of Mthatha’s comment sums up the reason why the
volunteers commit their time and energy to REAP: “I think being a
regional rep is a chance to make a difference in South Africa.” Gladys
Malunga of Pretoria is proud of the day she produced two graduates
who were immediately employed.
“The reward for me is in the students’ achievements – at the same time it
is a great responsibility to help and guide, encourage and console to the
best of my ability,” said Lorna Wicks from Kokstad. Anthony Pathe from
Rustenburg experiences happiness and fulfilment in witnessing the joy
when young people who have no hope of tertiary education are told
that they can attend university.
How resources were disbursed in 2008
NSFAS loans provided

1,593,652.00

Access payments

2,292,172.00

Student support & development

2,253,569.00

Training: Volunteers & staff

224,946.00

Research

644,520.00

Fund raising, management & governance

600,556.00

Finance & administration

805,493.00

Total

R8,414,908.00

Finance &
administration
9%

Fund raising,
management
& governance
7%
7%
Research 8%
Training:
Volunteers
& Staﬀ 3%

3%

9%

NSFAS loans
provided
19%
19%

8%
27%
27%

Student support
& development
27%

Access payments
27%

Figure 4: Resource allocation 2008
NSFAS loans to the value of R1.6 million were provided to students
through REAP’s administration in 2008. Access payments refer to direct
disbursements to higher education institutions for registration and
tuition costs and to students for books, meal allowances, equipment,
travel and support with accommodation. The expenditure on research
in 2008 was unusual. The impact, however, is demonstrated in this
report. The combined cost of fundraising, management, governance,
finance and administration constitutes 16% of funds used.
Gwen Mashope, regional representative, Kimberley.

New directions: developments at REAP
2008 and 2009 were very exciting years
for REAP, with a number of new initiatives.
Despite the global economic recession,
and uncertainty about the impact of the
National Senior Certificate on our 2009 first
year cohort, REAP has reason to celebrate
the excellence that is synonymous with
our name.
Broadening our influence through
research
In 2007, REAP commissioned Research
and Academic Development (RAD), led
by Dr Sharman Wickham, to conduct
a study, “Factors facilitating success for
disadvantaged rural Higher Education
students”. The text of a short article on
the research that appeared in the Mail &
Guardian is presented on page 9.
The release of the report dovetailed neatly
with the first Southern African First-Year
Experience Conference in September
2008, hosted by Stellenbosch University
and we experienced the ripple effects of
our research across the higher education
sector. Glenda Glover recalls the sense of
excitement generated by a critical mass of
higher education support staff
connecting with one another
and with international
specialists to explore
ways of going forward.
We have used the
research findings to
advocate for focused and
appropriate interventions
and programmes for
at-risk students who come
from disadvantaged
socio-economic
backgrounds by
distributing the

ORGANISATION MATTERS

report widely, publishing press articles and holding two colloquiums
in Cape Town and Johannesburg. Some key issues, besides the wellknown factors, that emerged from the REAP colloquiums were that:
No long-term solution to the problem of retaining and graduating
under-prepared, low-income students is possible unless institutions
find a way to address their experience holistically. At-risk students
are an international phenomenon in higher education. Tracking
students’ performance is the only way to understand the problem
and is essential for designing effective interventions. While lack of
institutional capacity and low levels of willingness to change can
present obstacles to implementing effective tracking and monitoring,
there are international and local examples of sophisticated tracking
and monitoring systems, such as the one at Stellenbosch University.
Universities need to redefine and expand their core business for
broad change to happen. This means letting go of the assumption
that it is the students’ responsibility to fit in with institutional norms
and cultures. These issues are addressed in the interview with Ian
Scott on page 20.
Student success should be considered as broader than just
throughput and encompass issues such as their ability to make a
contribution to the development of the country. It vital that they
choose courses in which they have a genuine interest so that they
complete their studies and find sustainable work in their chosen
fields.
Mentoring can assist in building on students’ strengths and
developing a strong identity – something that the REAP programme
does.

•

•

•

Strengthening student recruitment and selection
It is axiomatic that the rigour and quality of our recruitment and selection
process is a key determinant of REAP’s quality and success. It has also
long been obvious to us that we need to start recruiting students earlier
than their final school year.
Rural youth lack access to information about
career options and how to prepare themselves
to apply for access to higher education. Yet
they have to make life-shaping decisions at
the end of Grade 9, when they choose
their matriculation subjects. By the
time REAP representatives find
them, it is often too late
and we then have to
deal with able students
either dropping out
of university or
changing course,

which wastes precious energy, time and
money.
In April 2009, the student advisors and
their manager, Anthea Nefdt, spent a day
with Clairissa Arendse, Glenda Glover
and Lynette Harding thinking about
REAP’s recruitment model and process.
The challenge we faced is how to recruit
among Grade 11 learners and build
relationships with them over two years
while still recruiting among Grade 12s. In
effect, it means doubling the workload and
more. We asked ourselves, “Should we stop
recruiting Grade 12 learners in 2010 and
shrink temporarily in order to grow again
with a stronger set of students?”
We decided that we wanted to continue
recruiting Grade 12s and launch a Grade
11 recruitment process in parallel, working
towards a single model and process over
time. We broke into two groups, one
working on Grade 11 and one on Grade
12 recruitment. Using a tool kit containing
a huge variety of objects, each group
constructed a three-dimensional model
of its recruitment process. The workshop
was fun and productive. The two models
were very different in design, but each
encapsulated what is needed to address
its target audience. At the end, we mapped
out a plan of action in broad brush strokes
and felt stunned by the implications for our
workload.
By the end of the year, we realised
that the existing programme absorbs
all our capacity. What we have referred
to as the “Grade 11 Project” remains a
dream. However, we are convinced that
a programme of early recruitment and
preparation will serve equity objectives of
access and success beyond potential REAP
students. We have applied for funding
for a special project to bring in additional
capacity during 2010 to make this dream
a reality.

Grade 12 recruitment process model.

STOCK TAKE

Capacity building
In our last annual report (2006/7), we outlined REAP’s commitment
to building a sustainable, developmental organisation by increasing
the number and capacity of student advisors, strengthening our
leadership and management capacity and rationalising for efficiency.
During 2009 we embarked on an ambitious initiative to improve our
people management and development. The work began with the core
programme team. We envisage that this initiative will expand to include
all REAP staff.
Expanding the programme team: the internship project
Thanks to funding from two donors, we were able to implement a
project to develop intern student advisors, thereby expanding our
capacity to deliver holistic student support and providing opportunities
for new young graduates to gain work experience. The article on page
16 gives a full picture of the internship programme.
Job/person profiling and programme team restructuring
We began a process of profiling people and jobs with a series of
assessments administered by an organisational psychologist. Personal
profiles were compiled for all the programme team members. As with
the Grade 11 project, our ambitions were overtaken by reality. We were
not able to proceed with job profiling because the resignation of the
programme manager created a need and opportunity to reconsider the
structure of the programme team.
After lengthy consultation, the management committee decided to
restructure the programme team, introducing two new senior student
advisor positions. The posts have been filled internally by Phumla Hobe and
Charlene Nel. The new structure will be implemented from January 2010.
Glenda Glover, the Research and Programme Development Manager, will
act as coach and mentor to the senior student advisors for 2010. We will
use this time to evaluate the new structure and proceed with job profiling.
Performance management
In May, the programme team attended five days of training in the use
of a performance management system. A simple model was introduced
to standardise developmental supervision practice and staff members
were equipped for more senior roles.
Streamlining the programme team’s work: redesign and
restructuring
From late May, the programme team, assisted by the
director and other staff, began a facilitated process
of reviewing and redesigning its work processes.
The goal is to improve efficiency and create
more time for student support and new
initiatives.
Staﬀ building the “As Is” work process model..

The team rose to the challenge of
working out a way to depict the existing
work process or “As Is” model. The model
took two-and-a-half days of enthusiastic
collaboration to conceptualise and build,
and fills an entire wall on the upper ﬂoor
of the building. When Margie Keaton,
former director of Tshikululu Social
Investments, visited REAP she immediately
understood it and said it was typical of a
bursary management organisation. The
team identified some core elements of the
“As Is” model that could be eliminated or
easily redesigned and implemented these
decisions. Efforts to make the programme
more efficient and effectve will continue
in 2010, along with a renewal of REAP’s
computer system.
Recognition of REAP’s contribution
Impumelelo Award
In 2008 REAP received a Gold Impumelelo
Award for innovative work in poverty
reduction. The Impumelelo Innovations
Award Trust identifies, rewards, and
promotes good governance and service
delivery through an annual awards
programme that encourages the replication
of innovations in the public sector and civil
society. It aims to demonstrate that there
are South African solutions to South
African challenges.

ORGANISATION MATTERS

BEE Certification
Black Economic Empowerment (BEE) legislation was
introduced in post-apartheid South Africa to realise the
country’s economic growth potential by expediting
access and redress for black South Africans. The BEE
Act defines a scorecard for measuring organisations’
empowerment progress. BEE compliance is becoming
increasingly important for NPOs like REAP, both because
it constitutes good practice and because donors require
it in order to qualify for BEE points by making grants to
compliant organisations.
During the 2009 verification process we were evaluated
on the four scorecard elements appropriate to REAP:
management control, employment equity, skills
development and socio-economic development. We
are proud to have scored the maximum points for each
element and to have received a Level 1 rating.
Looking to the future
At a strategic planning workshop in November 2009 staff
defined priority activities to ensure REAP’s sustainability.

Appreciation
Clairissa Arendse
At the heart of the REAP
programme are our
dynamic team members who continue to
provide holistic support
to students and who
are always ready to go that extra mile. I take this
opportunity to express my sincere appreciation to this
small team who always displays so much passion, care
and dedication to the rural students on our programme.
The REAP programme would not exist without the
REAP students who have shown amazing tenacity and
a willingness to succeed, despite the challenges that
they face. With organisations like REAP, their dreams
can be fulfilled and their potential recognised.
I would like to express my sincere appreciation to the
regional representatives who are our foot soldiers in
the deep rural areas of South Africa. Their dedication is
phenomenal and they bring inestimable value to REAP.
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These include diversifying REAP’s funding base,
investing in staff, continuing the internship project and
building Board members’ capacity to serve on working
committees.
We decided to begin a process to improve our
capacity to respond to student needs by decentralising
student advisors to provincial hubs. Building strategic
partnerships with senior managers and academic
staff at higher education institutions will enable us to
strengthen the programme, as will expanding REAP’s
strategic partnerships with government departments
Student needs will be served better if we address the
academic literacy challenges they face by introducing
relevant programmes with partner organisations
including higher education institutions. We plan to
expand access to rural students by accepting new
second and third year rural students who are at risk into
the programme. We intend to develop a REAP alumni
network, to improve our database and to create an
interactive website that will facilitate communication
with students.

I would like to extend my heartfelt appreciation to the
Executive Committee and the REAP Board members
who sustain the organisation through their dedication
and valuable advice and guidance given to me in my
role as the leader.
During this time of global economic recession,
we greatly appreciate the ongoing support of the
international and South African donors. With their
tremendous support we are able to sustain an
organisational budget of over R8 million and provide
access for rural students to higher education each
year. Their supportive partnerships are tremendously
appreciated, greatly valued and respected.
REAP anticipates that with the continued support
of our donors and stakeholders, and by utilising
the organisation’s programme development and
research component, we will be able to join forces
with academic institutions and other organisations
in the field of educational support, so that REAP
becomes a beacon of powerful inspiration to
organisations wanting to ensure the development of
rural students.

ANALYSIS

Closing the gap
for rural students
Kathy Lewis

his article appeared in the Mail & Guardian Higher Learning
supplement in February 2009. The timing of the research was extremely
lucky, says Glenda Glover, REAP’s Manager for Research and Development.
It dovetailed neatly with other research into student performance in higher
education. Although she felt sad when the national average higher education
graduation rates were made public, she is delighted at the interest shown in
REAP’s research ﬁndings across the sector. She never dreamt they would be
presented around the country for an entire year at colloquiums attended by
a wide cross-section of academics and student support professionals.
Rural students drop out because the higher education system has not
adapted to their needs, according to research into factors that bring
about success for disadvantaged students.
The research, across five South African higher education institutions,
was commissioned by the Rural Education Access programme (REAP),
an NGO that supports poor rural students.
It highlights the struggle for financial survival of many of these students,
academic and social alienation and a lack of support services, which
signal institutional underpreparedness. The research also indicates that
students and institutions share responsibility for ensuring success.
According to the research, financial problems are exacerbated by
academic and sociocultural challenges. REAP’s study of two groups of
students with loans from the government’s National Student Financial
Aid Scheme (NSFAS), one of which was on the REAP programme,
illustrates that a tendency among higher education intuitions is to
distribute NSFAS funding to cover mainly tuition, but leaves poor
rural students struggling to pay registration, accommodation, food,
books, equipment and travel costs. Time and energy
that especially first-year students should spend in
orientation and classes is taken up in sorting out
financial difficulties and worrying about financial survival.
The reality is stark. As one student put it: “If I am hungry,
I cannot pass.”
Another finding pointed at disadvantaged students who often
have to cope with social isolation and adapting to an unfamiliar
environment the academic and social demands of which are

experienced as hostile. For example,
higher education requires the ability
and self-discipline to think and study
independently as well as proficiency in the
language of tuition. The schooling system
does not adequately prepare rural youth
for independent study or build sufficient
English proficiency. Most rural youth grow
up without graduate role models. They
battle to develop conceptual confidence,
to read academic literature critically and
write academically sound arguments.
With few exceptions, universities in the
study sample offer academic and psychosocial support services independently of
the core system of faculties and departments. They assume that weak students
will make use of support services of their
own accord. Although they are busy, these
services are typically under-resourced and
marginalised, and disadvantaged students
report low awareness and reluctance to use
them because they are concerned about
stigmatisation or because it is culturally
unacceptable, the research found.

ANALYSIS

REAP director, Clairissa Arendse said: “REAP has proved
that with the right kind of support these young people
will make the best of an opportunity [to study].”
“In contrast to the national average graduation rate of
11% to 14% for black students, the 2002 REAP intake had
a 55% success rate,” she said.
REAP has eight years’ experience working across
public universities to help some of South Africa’s most
economically disadvantaged youngsters to access
funding from NSFAS and supporting them with ongoing
regular individual counselling through a network of
trained advisers, group workshops and top-up financing.
Consequently students who are participating in the
REAP programme reported heightened motivation from
frequent interaction with their student advisers. REAP
monitors its students by making financial aid dependent
on self-developed budgets and monthly phone calls to
request payments.
The REAP study illustrates examples of good practice,
including selection processes that measure attitudinal
and behavioural qualities, such as drive and willpower,
as well as academic achievement ad potential; careers
counselling; orientation programmes; compulsory
tutorials; and peer mentoring implemented within the
security of university residence communities.
According to the study, integrating academic support
with mainstream course work ensures it is normalised and
avoids stigmatisation and isolation, as does prioritising
residence placement for first-year rural students.
Early identification of students at risk and targeted
development of academic literacy with study and time
management, numerical and English language skills are
essential. Academics can leverage their reportedly high
inﬂuence to build personal approachability and reduce
rural students’ sense of intimidation and reluctance to ask
for help by actively recommending psychosocial support
services.
The REAP study emphasises the importance of higher
education institutions adopting an integrated approach
to student support across the full life cycle of their studies.
Arendse said the research provides the opportunity
for institutions, government departments and external
stakeholders such as REAP to form a sectoral response to
help rural students succeed.
See www.reap.org.za for the full text of the research report.
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THE PEOPLE OF REAP

Nompilo Mtshali
completed her
nursing degree at
the University of
KwaZulu Natal in
2008 with seven
distinctions. This is a shortened version of her
letter of thanks to REAP.
“I have been a REAP student for four years and
it feels sad that now is the end of my study and
connection with them. I felt it would be a huge
mistake not to say thank you.
Two years following matriculation I was home
bound because my family could not afford to
further my education, I had a baby to look after
and I had no identity document. One day I found
myself looking through a bursary list someone
had given to me. I remember the excitement my
mother came home with after receiving a voice
message that I had to be in Durban for the REAP
interview.
I would be lying if I said financial assistance from
REAP was not one of the main supports I got
from them. Every time I called REAP or attended
a get together with other students I felt home,
accepted, supported and respected.
I truly believe that if I was not a REAP student I
would not be here today because I was lost and
hopeless. I hope what you have done for me you
will do for others like me. I WILL ALWAYS CREDIT
MY SUCCESS TO REAP because with REAP as for
my family I knew I had someone to listen to me
and to sympathise with all the negatives and
hardships I was facing. I really, really appreciate
the assistance you gave to me. I am even finding
it hard to end this letter because it does not feel
as if I have thanked you enough.

k you all!”

Thank you, thank you, than

A socio-economic
profile of REAP students
Ditend Tesh and Glenda Glover

I

n 2008 we looked at a sample of the 340 students
REAP was supporting in order to understand their
circumstances better. For this profiling exercise, the files
of every third student, 108 in total, were examined.
The gender split for the sample was 53% male and 47%
female, one percentage point different from the split
of the total 2008 student cohort. Although the overall
student population in universities in South Africa is slightly
biased in favour of women, in recent years REAP has lived
with a slight imbalance in favour of men. This is due to
factors such as the preference of some donors for funding
engineering degrees, the conservative rural emphasis on
advancing men and our practice of not declining male
applicants when spaces on the programme are available
simply to retain a gender balance.
The provincial distribution of students’ homes is shown in
the map overleaf. The types of rural human settlements
they come from are represented in the chart below.
The size of households or families from which students
came varied between two and eleven people, with an
average family size of six. Seventy-six percent (76%) of
households were of between four and eight persons.

Interestingly none of the households in the survey had
fewer than two adults. The maximum number of adults in
a household was nine. The average number of adults per
household was four. Over half (52%) of the households
had between three and four adults.
Households with between one and four children under
the age of 18 constituted 73% of the sample. The average
number of children per household was two, with 19% of
households recording no children at the time the REAP
applications were completed. In 90% of households, the
REAP student was the only student in the family.
Of all the households investigated, only 30% had the
mother and the father as joint household heads. Single
mothers headed 32% of households and 22% of all
households were headed by grandparents. In 6% of cases,
the head of the household was an aunt or uncle and in
5%, a brother or sister.
Unemployment was very prevalent in the sample, with
47% of households having no one employed and 37%
of households having one adult employed against
an average number of adults per household of four.
Only 9% of households recorded an adult involved in
self-employment.
Forty-two percent (42%) of household received social
(pension, disability) grants; 37% received one grant and
5% of households recorded two grants. Although 73% of

Households with three
adults employed
Households with two
adults employed

2%
14%

Households with one
adult employed

37%

Households with no
adult employed

Types of rural human settlements students come from

47%

Adult employment per household
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ANALYSIS

households had between one and four children under
the age of 18, only 11% indicated receipt of child grants.
Six percent (6%) of households received two child grants
and 5% received one.
The average income per household per month was R1909
with an average income per adult of R318 per month.
Seventy-nine percent (79%) of households earned an
income of R3000 or less per month and more than half
(65%) of the households had a monthly income of R2000
or less.
The study sought to explore the role of the students’
parents in their lives. The data was limited, but fathers were
not mentioned in 34% of cases. Forty-nine percent (49%)
of students recorded a living father and
17% noted a deceased father. On further
analysis of the responses of students who
declared their father still living, almost a
third recorded their father as not playing
any role in their lives. Eighty-five (85%) of
students recorded a living mother, 7% a
deceased mother while the mother was
not mentioned in 7% of cases. By far the
majority of living mothers were involved
in the students’ lives.

For those whose circumstances did change, 10 instances
of change could not be interpreted as negative or
positive factors, although 8 of these instances involved
births, pregnancies or additional people joining the
household. The other two instances were job changes.
Of the remaining 17 instances, 10 could be interpreted
as negative (death in family, loss of job) and 7 could be
interpreted as positive (obtaining employment, obtaining
a grant).
The analysis demonstrated that students were coming
from very poor families aggravated by the fact that 70%
of households did not have both a mother and father
present.

In the majority of instances, the socioeconomic circumstances of households
from which students came did not
change substantially from year to year
during their studies and time with REAP.

The provincial distribution of students’ homes

Monthly income per household

Not provided
Between R6001 & R7000
Between R5001 & R6000
Between R4001 & R5000
Between R3001 & R4000
Between R2001 & R3000
Between R1401 & R2000
Between R1001 & R1400
Between R501 & R1000
Between R401 & R500
Between R251 & R400
Between R101 & R250
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2%
5%
2%
3%
10%
14%
14%
13%
32%
1%
3%
2%

IMPACT

Beyond the basic – the
student experience
Kathy Lewis interviews some REAP students

Fezeka Monakali
Aged 20, from Bloemfontein in the Free State. Third year
National Diploma in Hospitality Management at the
Central University of Technology.

Wonderboy Ndaba
Fezeka’s energy, sense of humour and confidence have
been nurtured through the REAP programme, along
with her academic potential. Talking to her in the busy
environment of Cape Town’s luxury Bay Hotel, where
she was completing her final experiential placement,
one would never guess her humble beginnings. She attributes her success to two
things: hard work and REAP’s support. Without financial assistance she would have
struggled to pay her fees and buy books. But, she says, it’s not just about academic
matters. The unique professional relationship that REAP student advisors cultivate
has been a huge advantage for her. She has been able to talk to her advisor about
everything and gained a different perspective in the process. It helped calm her
exam nerves, encouraged her to use resources at the university and improved her
English. The personal visits were a highlight. Knowing she could see her student
advisor and attend workshops relevant to her needs encouraged her to make time
in an busy academic schedule for useful learning opportunities that she might
otherwise have overlooked.

Mduduzi Dlamini
Aged 24. From Ingwavuma in KwaZulu Natal. Second year
Bachelor of Education at the University of the Witwatersrand.

Aged 21, from Newcastle in
KwaZulu Natal. Second year Bachelor
of Education at the University of
KwaZulu Natal, Edgemead.
Wonderboy’s family did not support
his aspiration to study. He believes
that without REAP he would
simply not have been able to go
to university. Because he has no
other financial support, the money
is important to him, but the support
of his student advisor and the
REAP workshops have made the
biggest difference and given him
the strength to carry on. With REAP’s
support, he has recognised
that he is capable of much
more than he ever dreamed.
The workshops and telephonic
support have been critical

University, especially studying in English, challenged

because he has known that

Mduduzi profoundly. He really appreciates the sms contact

there is somebody listening

with REAP, the workshops and peer mentorship programme.

to him. Wonderboy says the

What stands out for him is that REAP gives much more than financial support.

REAP programme affects not just

He has found it incredibly helpful to have a personal student advisor who

him, but, through him, the lives of

informs him about resources available on campus, like the library, and

other people. “If you apply to REAP,”

encourages him to make use of them. Access to a library is not something

he says, “you will get more than you

he grew up with, and he needed guidance on its value. It is obvious that

ever thought. REAP is a programme

studying hard is the priority, he says, but REAP’s programme is the cherry on

that is designed to help people, not

the top for young people like himself. His message to everyone who supports

to put them down.” This makes all

REAP is to keep up the good work.

the difference.

13 | REAP ANNUAL REPORT 2008/2009

IMPACT

Kagisho Moikwatlhai
Aged 20, from Kimberley in the Northern Cape.
Second year Bachelor of Business Science at the
University of Cape Town.
Starting the mainstream B Bus Sc at UCT was
a steep learning curve for Kagisho, despite his
exceptional matric results. He believes REAP’s
support is the critical factor that helped him
succeed. The main differentiating feature of the REAP programme for him is
that it goes much deeper than financial aid. His student advisor made him
aware of opportunities to develop himself. “In my first year, I was really, really
lost, but they made me aware of the various services available on campus,”
which made his first year bearable. Kagisho says he can’t overemphasise how
vital the REAP programme is as a bridge between high school and university

Bongi Mabaso
Aged 19. From Pinetown, KwaZulu
Natal. First year National Diploma
in Quantity Surveying at Durban
University of Technology.

for rural students like himself. Knowing that there is somebody looking out for
him has allowed him to focus his energies on his studies, made a mountain

Bongi is impressed to find somebody

into a molehill, and enabled him to prosper.

who cares about her wellbeing,
beyond just seeing to her financial
needs. “Other sponsors just give a
bursary and run,” she says, but REAP
has been a friend to her through
hard

Johannes Molebatsi
Aged 20, from Motetema, near
Groblersdal in Mpumalanga.
Second year Bachelor of Pharmacy
at Rhodes University.

times.

Most

importantly,

REAP reinforced her self-belief and
helped her build self-confidence
by giving her an opportunity to
express herself and to mentor other
students. “I never got straight As,” she
says, “ but I always knew someday I

Johannes is a man of high ambition: he wants to find a cure for

could be somebody. REAP believed

AIDS. REAP is like a family for him. The programme is not just about

in me and [helped me] believe that

academic performance: what they do enables him to focus on his

I am able and smart.” Bongi has

studies and prepare for life after graduation. He feels free to contact

noticed that it’s not necessarily the

them whenever he needs and they are always there to listen.

smartest people who get support

Despite his exceptional results, there have been disappointing

from REAP, but the hard-working

moments and his student advisor has helped him cope and

people. Bongi would like to support

motivated him to persist. The programme prepares him for the

REAP one day so that other young

world of work, teaching him to set and pursue goals, prepare his

people can have the same chance.

CV and apply successfully for vacation jobs. His experience with

“There’s nothing better you can do

REAP has shown him that he can pursue whatever he wants in

for somebody,” she says, “than plant

life. He has been able to adjust much more easily because REAP

a seed in them that will make them

has bridged the huge gap between school and university. Being

know how good they are.”

part of a special community of students inspired Johannes to
volunteer as a REAP mentor.
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Sindiswa Ntshangase
Aged 21, from Mthatha in the Eastern Cape. Third year B Com Accounting &
Economics at Nelson Mandela Metropolitan University.
Sindiswa is a distinguished student and exudes
the energy and enthusiasm with which she tackles
everything in life. When asked about the highlight
of her experience, she has no hesitation in naming

Funani Chabalala
Aged 19, from Makhado in Limpopo
Province. Second year National
Diploma: Building at the University of
Johannesburg.

the support programme. REAP is not like any
ordinary sponsor, she says. The programme is more
personal because the people at REAP care about
her as a human being. She particularly appreciates
receiving encouragement when she has struggled, which inspires her to reach
for greater heights. She mentored first-year REAP students for two years, tutored

Funani is extremely focused and

first year Economics and taught Accounting to matriculants, herself growing

credits REAP with helping her

enormously in the process. Sindiswa believes that a university education is one

learn to prioritise. She found the

of the most important things any young person can do for herself. It opens up

workshops on time management

opportunities for a better life, not just for oneself, but also for ones community,

and goal setting particularly useful

which benefits as more people become educated.

and still uses what she learned. She
recognises that her success is in
her own hands. What Funani loves
about REAP is that they follow up
on her academic performance,
point out where she can improve
and urge her to make use of
development opportunities. REAP
has provided needed books and

Donald Tive
Age 20, from Winterveld, near Pretoria. Second
year National Diploma in Nature Conservation
at Tshwane University of Technology

helped her deal with emotional
and family problems. She says

Donald is a man of few words, but he speaks warmly of REAP

that initially she was very shy, but

and his life as a REAP student. He really values the community of

through REAP’s programme, has

students that REAP draws together and the sense of belonging

grown in self-confidence and got

that creates for him.The financial assistance is very important to

to know other people. She now

him, but he stresses that REAP’s support also helps groom him as

knows she is not alone. There is

a person. The people at REAP are there for him whenever he wants

no reason to stay at home after

to talk. They are interested in his emotional wellbeing and offer

finishing school, she says, because

support in his personal life, alongside advising him on academic

there is money to go to university,

issues. They encourage him to pursue his dreams. Through the

and more than money. “Nurture

REAP student development programme he has found his place

your mind with great thoughts,”

at university and explored his identity and what he wants in life.

she says, “[because] you can never
go higher than you think.”
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Walking with students: the
advisor internship project
Kathy Lewis

R

EAP’s student support service is extremely labour-intensive. We
can only expand if we can attract and retain people who are
skilled, knowledgeable and informed by a service ethos.
For the past few years, human capacity constraints have been a greater
threat to our sustainability than lack of financial resources. For this
reason, a project to develop intern student advisors was piloted in 2009
and two interns, Lethabo Tloubatla and Mpumi Williams, joined REAP on
one-year contracts.
The purpose of the project is to create succession and complement the
student advisor team. The interns were placed with Charlene Nel and
Kanyisa Diamond, the Student Advisors for KwaZulu Natal and Gauteng.
They completed a structured induction and formal training provided
by Lynette Harding and Bongi Mahlangu, the new assistant student
advisor, joined the training. Practical experience was gained through
accompanying student advisors on field trips. The learning process was
interactive, with interns doing presentations to the staff and providing
fresh viewpoints and opinions. They also had the opportunity to do
external courses in counselling and report writing.

For the first two months, they were exposed to the REAP programme
and the higher education context. Once we felt confident in their ability
to support students, each intern received a small caseload of twenty
senior students. Both interns helped revamp Dinaledi, the student
newsletter, which gave them a chance to express their creativity.
Lethabo, who was born in Alexandra, Johannesburg, says that REAP is
full of learning opportunities. She particularly enjoyed interacting with
students on field trips. For her, student contact is the heart of the REAP
Programme - “The support that we are able to give to the students and
the advice that we give is appreciated. Contact with students every
month is the thing that keeps the student advisors here.”
Mpumi applied for the REAP internship because she wanted to grow
and explore other avenues. She believes that being an intern at REAP
has given her a whole new perspective on life. “I have grown so
much, I know now that I can be and do anything that I want.” She also
enjoyed the monthly telephone conversations with students, meeting
students on field trips, the forums where she would hear how other
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student advisors deal with difficult cases
and networking with institutions. She was
encouraged by her own progress in report
writing and valued learning counselling
skills. She was aware that her presence
eased her supervisor’s caseload.
Lynette found the interns enthusiastic
and enjoyed working with them. They
conscientiously put into practice the
knowledge and information she provided.
Having more than one person in training
allowed for more interactive, facilitative
learning. They could share, challenge and
learn from each other’s experiences. There
was a build up to their preparation for
taking over the management of their own
caseloads by the time they went on their
second field trip in May.
Kanyisa and Charlene acknowledge that
there were teething problems, which have
provided valuable opportunities to learn
how to do it better next time. They were
both able to give a better quality service to
their students because the caseload was
shared, especially once the interns were
able to take on students fully. They valued
learning from the intensive training the
interns received, because they had not had
the same opportunity themselves. They
also appreciated the development opportunity to work with a personal external
coach, which helped them develop some
vital supervisory management skills.
Both interns know from personal
experience the value of having someone
notice ones potential and take action to
nurture it. A teacher at Lethabo’s primary

THE PEOPLE OF REAP

Kanyisa Diamond
(left) and
Charlene Nel
school in Alexandra encouraged her mother to send Lethabo and her
brother to an affordable Model C school, which was the start of a brilliant
academic career. Mpumi, who comes from Beaufort West in the Karoo,
was the only child in her family to complete school. After a few years of
unemployment, she grabbed a chance to go to Cape Town to take a job
as a domestic worker and earn money to further her education. She was
fortunate to land up with an employer who recognised her potential
and aspiration and helped fund her business management studies at
the College of Cape Town. On graduating, she started work with the
African Scholars Fund (ASF), which grants bursaries and support to rural
school children.
At the end of her contract, Mpumi returned to ASF as Manager, School
Awards. She feels this will give her more opportunity to grow. Lethabo,
who found it challenging to adapt to long meetings and at times
wondered whether her REAP colleagues would ever reach decisions,
says that being an intern has confirmed that what she most wants is
to work with young people. She plans to do a part-time honors degree
in 2010 and looks forward to staying on at REAP as a student advisor
because she “loves the fact that we are not only giving the students
money, but we are walking with them to the day they graduate.” She
feels she has been able to connect with REAP’s students because of
her similar age and experience of being a psychology student at the
University of Johannesburg.

Regional representatives attending a REAP workshop
in 2008.

Glenda Glover (left) receiving the Gold Impumelelo
Award for innovative work in poverty reduction in
May 2008.

Everyone involved in the pilot project believes the internship has worked
for REAP. The interns absorbed a huge amount and grew enormously in
self-confidence. The aim of ensuring succession has been realised, since
Lethabo is staying on. The internship project will continue in 2010.

Bongi, Mpumi, Lynette and Lethabo

REAP Board member Natalie Leon paying tribute to
her aunt Tania Ruth Leon during a visit by members of
the foundation set up in Holland in memory of Tania
Ruth to support black South African women with their
studies. The REAP meeting room was named in Tania
Ruth Leon’s honour. This association of Dutch women
has been funding women students through REAP
since 1993.
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Developing
conscious leadership
Kathy Lewis

The story of Lungisa Huna

L

“Thanks to CEAP.

ungisa Huna, Director of Catholic Welfare and Development
(CWD), was the first person ever to receive a bursary through the
Catholic Education Aid Programme (CEAP), which in 2001 merged with
the Catholic Education Assistance Scheme (EAS) to form REAP.
When Lungisa talks about her experience of being a student, it is
abundantly clear that although the financial assistance was vital, it was
only one element of the totality of what she received.

I’m so everappreciative.
There’s no way
I can ever say
Thank You for
the contribution
that they made for who I am today.

As a child, she dreamed of a bright future, but she had no idea that her life
would take her to where she is today. She credits CEAP for playing a very
significant role in enabling her to realise her youthful dream of living a
life that has gone way beyond what her childhood circumstances might
have dictated.
While still at school, she knew that she did not want to be a teacher,
nurse or social worker, the typical careers at that time for young
black women who managed to break through the barriers and study
beyond school. After hearing about it on the radio, she decided that
radiography was what she wanted to pursue. This was easier said than
done, however, because to qualify, she had to be seconded to a hospital,
and there was no hospital willing to take a black student at that time. So
Lungisa spent a few years doing voluntary work at the Catholic Welfare
Bureau (CWB)1 and the Gugulethu Catholic Centre. There she met the
Catholic philanthropist, Mary Lack, with whom she worked extensively
over several years and describes as a second mother.
Finally, Lungisa accepted that she would not be able to follow her
dream and in 1985 registered to study analytical chemistry at the
Peninsula Technikon. Initially, her parents tried to cover her fees, but
as they had six children, it proved impossible. Then an anonymous
donation came to the rescue and that is when she was introduced to
CEAP. She moved in to one of the rooms at the CWB offices in Green
Point that were made available to black students at that time. This
is when she got to know Peter Templeton, CWB Director, and Getti
Mercorio, an intern social worker at CWB who later became the first
director of CEAP. Both men became mentors to Lungisa and their
thoughtful attention to identifying and building on the strengths of
black students sowed the seeds of the CEAP model of student support
that is still at the heart of REAP.
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And all of those other people who
mentored me in my Being.”

Lungisa comes from a family of activists
and, from a young age, was aware of what
was happening to people around her. She
felt conscious of the role she needed to
play. In 1986, while still an undergraduate,
she worked as a translator in a camp
established by the CWB to house women
from the Crossroads/KTC squatter camp,
which was being demolished by the
apartheid government. In the intensity of
that experience, she wanted to drop out of
her studies in order to focus on the struggle.
Lungisa expresses profound appreciation
for Getti’s wisdom in encouraging her to
finish her studies first and then go back to
serve her community.
Lungisa feels that she would not have been
able to get into higher education on her
own. The support CEAP offered was much
more than financial. “I think that CEAP
always made sure that they looked after
their students in totality. … They were really
interested in me as a person… They helped
contribute to the character that I am today,
to the person that I am: a conscious person,
a person who understands what it means

INTERNS

to have been in difficulty financially, but also a person
who appreciates whatever has come her way and has
learned to understand the needs of others.” At the time,
she was not aware of it, but looking back now, she sees
that the seeds of much of what she draws strength from
today were sown then, through CEAP’s understanding
that enabling young people to develop is a process, not a
once-off event, and that it demands of those who do it a
total commitment to not giving up on people, especially
when they struggle and falter.
Lungisa remembers always being aware of the cushion
of people who supported and guided her. She felt free
to talk about everything, even her most basic needs. The
sustained support created a space in which she could
focus on her studies and not worry about other things.
They even helped her to secure an in-service placement
that later became a permanent job. “It was more than
just giving me a bursary,” she says, “it opened up a lot of
doors and opportunities for me. I feel I was accompanied
by CEAP in realising my dream as a young woman, as a
young black student, to be able to access opportunities
that would have never come my way.”
After graduating, Lungisa worked for five years as a food
technologist, but always felt a gap because the world
of people who are poor and struggling is part of her
world. She grappled with living what felt like a double
life, focusing on having a successful career. So in 1991,
at a time when several big companies were trying to
headhunt her, she accepted CWD’s invitation to head one
of its programmes.
Lungisa describes her early years at CWD as a time of
great excitement and learning. In retrospect she believes
that Peter Templeton saw leadership potential in her and
gave her many opportunities to grow and develop her
career in the development field. She managed several
CWD programmes and again had Mary Lack as a mentor.

Lungisa believes that CEAP’s main contribution was to
invest, not just in her, but for the long term and in a vision
of a bigger future. She believes it goes much deeper than
just opening up career opportunities for individuals –“It’s
that whole thing around humanity. I feel that they did
see the potential in each and every student that they
supported. It was that potential they were working with.
[But] it wasn’t just a matter of [being] a free for all bursary.
It was done with greater consciousness, of building South
Africa. I think that they were contributing to something
bigger than themselves.”
It’s this support and guidance that she believes is critical
for young students from disadvantaged backgrounds
and that is often missing. Entering university presents
enormous freedom for young people, she says. What
is needed is help in learning to establish ones own
boundaries. CEAP did not put stringent boundaries in
place for her, but they helped her exercise her power to
make her own decisions.
Lungisa ascribes her values to what she has learned
from the people who have been her visible and invisible
mentors. Her core belief is “… that whatever I do and
whatever I respond to in life, whatever the world is asking
of me is probably something bigger than myself.” She
prizes CEAP’s contribution to her education because “they
were building the invisible [character] element whilst the
education part was building the cognitive side of things.
That side [the ‘invisible’] was much more important …
if that is missing, it means nothing.”

1 The Catholic Welfare Bureau has since been renamed Catholic
Welfare and Development
2 Catholic Welfare and Development is one of the largest welfare
organisations in South Africa. Based predominantly in the
Western Cape, it runs programmes in economic, early childhood, health and nutrition, youth and community development. Its specialist activities include programmes for women

After eight years, she left to join the Community
Development Resource Agency (CDRA), where she
learned other ways of looking at development and had
an opportunity to study in the Netherlands. Again, her
horizons and consciousness were expanded and she
learned to think deeply and strategically.

in need, community-based old age homes, a programme
for refugee women and children, counselling and crisis relief.
CWD employs 162 full- and part-time staff and partners with
organisations outside South Africa. Its income in 2009 was more
than R40 million.
You can find a history of the Catholic Education Aid Programme

Then, when she had taken time out to be a full-time
mother, the CWD Director left and they approached her
to take on what she describes as a “huge mandate” 2.

(CEAP) on the REAP website, www.reap.org.za
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SOLUTIONS

Transforming the future:
changing the way higher education facilitates
learning in South Africa

A

conversation between Professor Ian Scott, Director of the
Academic Development Programme Central Unit at UCT and
co-author of the 2007 report, “A Case for Improving Teaching and
Learning in South African Higher Education” (Higher Education Monitor,
October. Pretoria: Council on Higher Education) and Kathy Lewis.
Kathy: What is the situation in higher education at the moment?
Ian: The patterns we have seen over the past nine years or so seem to
have remained unchanged. We can look at them in a few ways.
Firstly, there’s what we call the “participation rate”, that’s the proportion
of the population that actually gets in to higher education. The figures
are fairly crude, but they tell a story. At the moment, under 15% of the 20to 24-year old age group gets in. This compares with a 60% participation
rate in the UK and France, which is at the low end in the developed
world. In countries like Korea and in Scandinavia, it’s around 90%.
In itself, this is worrying, and if we break that down by race, we see
massive differences again. South African white participation is 60%,
Indian about 50% and African black and coloured is 12%. This 12% is a
gross measure. Actually, we estimate that only about 10% of the youth
of the majority population group is getting in. We believe that potential
is randomly spread across populations, so this means that there is a very
high level of potential that is not being tapped. This is not acceptable
or sustainable, politically or economically, because if South Africa is to
grow and remain stable, we must have skilled people and the numbers
can only come from the majority group.
Then we can look at the success rates. Overall, under half the students
ever come out with a qualification. Our annual intake is about 150,000.
That means there are 75,000 young people in the top potential group
staring at us across an abyss. That is totally unacceptable and we should
feel rebuked.
I believe the equity agenda has now merged with the development
agenda. I would argue that equity-related programmes, whether they
are academic or supportive, like REAP’s, have moved to centre-stage.
Kathy: So, what can we do about this?
Ian: Well, obviously there are many external factors, like poverty and the
weakness of our schooling system, that are going to be with us for a
long time and that higher education can’t address. But there are things
that are within universities’ control.
Obviously, one is financial. Students who struggle financially have a low
chance of succeeding.
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Then there is what we can call “institutional
culture” – the issue of who feels at home in
a university and is appropriately stretched
by their studies so that it is an experience
of positive motivation. Internationally,
research shows that the fit between the
institutional and the student’s culture plays
a key role in success. Many students in
South Africa feel alienated at university.
The third element, which overlaps with
culture, is academic. How do we enable
learning to happen in a better way than at
present?
These things are completely within our
control.
Kathy: What are the kinds of actions
universities can take, then?
Ian: Well, if you look at the teaching
process, there are three ways we can
change.
Firstly, we can change the structure of
the curriculum. We are doing this already
in a fragmented fashion in what we call
“extended curriculum” or “foundation”
programmes, where students get
extra time and an adapted entry-level
curriculum that enables them to learn the
things we assume they ought to know
when they enter university, but that most
of them don’t. We have to create basic
curriculum structures that don’t stretch
our students beyond breaking point. To
illustrate the extent of this reality, in most
university programmes in this country,
25% and lower of students actually finish
their degrees in the “regulation” time. Even
at UCT with it’s crème de la crème profile,
in a well-designed four-year engineering
programme, by the end of the first year,
half the students are on a five-year track.

In academic development, we’ve been
doing this for more than twenty-five
years. And we see respectable numbers
of students from these programmes
outperforming
their
“mainstream”
colleagues and even ending up on deans’
merit lists. What it means is that we
academics have to stop equating “the way
things are done” with standards. The way
things are done is a variable. Standards
are an outcome, and there are many ways
to achieve the standards. It means we
have to change our culture and design
curricula on assumptions that are realistic,
stretching and reasonable.
But that’s also not enough. We have to
change the way we teach so that we
improve the way students learn. Teaching
isn’t only what you do in the classroom.
It’s how you design, the assumptions you
make about the students, how you assess.
There are some outstanding teachers in
universities, but for many the teaching
process is a black box. We assume that the
quality of the student we plug into the box
determines the quality of the graduate or
dropout and that what we do doesn’t really
matter. It’s up to the student to access the
knowledge we deliver.
In countries like the UK there is a growing
expectation that academics will have
a qualification in education in addition
to advanced study and research in their
specialist discipline. We need to follow
suit because it’s essential that academics
learn about teaching in a systematic way
to enable them to deal with the kinds of
unfamiliar situations we are facing. Socalled “massification” – creating access to
higher education for large numbers of
people – is a global phenomenon and
brings with it the need to accommodate
people who have not had elite schooling
or come from families with generations of
degrees. People who come from elites like
that can’t continue to teach the way they
were taught.
So, in the same way that we can’t continue
having unreasonable expectations of
our students, we can’t continue making
unreasonable demands on academics.

Right: Professor
Ian Scott, Director
of the Academic
Development
Programme Central
Unit at UCT
Far right: Kathy Lewis
We must create space for them to learn about teaching because our
situation is so much more pressing because of the equity agenda, the
legacies of Bantu education and the urgent need for skilled people.
Then there’s the matter of how we measure academics’ performance.
I’m not arguing for a big bureaucratic process, but we do need measures
of demonstrable effectiveness in producing good graduates, which is a
key function of our profession. There’s a study that was done a few years
ago in North American universities, including some of the top ones,
that showed that the ones that were dealing effectively with diversity
in student needs were doing one key thing: they pay attention, they
care about it.
So, I am arguing for a compact between the academic profession and
the people of South Africa that says, “We do care and we are trying to
improve.” Even if the improvement targets are small – 2% per year – let’s
do it!
Kathy: I can see that this is very important to you, Ian. Why is that?
Ian: It’s not going too far to say that the development of our country
depends on getting these things right, because how will we develop
if we don’t have the kind of numbers and quality of skilled people that
we need? And of course it must start with better primary schooling,
better lives for people and eradicating poverty. That should be going
on at the same time: it’s not an either or. But it’s about our contribution
to transformation as higher education: are we willing to have an open
mind and make good choices? Transformation is about a lot of things.
It’s the colour of vice-chancellors, the colour of our staff. But the real
issue is what we do with our students, because that’s the transformation
of the future; it’s the only valid way of levelling the playing fields. It
sounds trite, but that’s the truth as I see it.
Kathy: So, how about REAP?
Ian: It’s terribly important that civil society organisations like REAP don’t
get demoralised by the extent of the challenge. The problems are not
going to be sorted out by top-down decree. REAP’s 340 students is a
lot of students and it cuts down on the 75,000 dropouts. I think the
wonderful feature of a programme like REAP is the recognition that it’s
not just about bursary money – that is perhaps the most powerful thing
of all.
A few more REAPs, and we could do a lot of good.
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ORGANISATION MATTERS

Understanding the surplus
In early 2003 REAP found itself with resources for only a few
months. A proactive approach was taken to find supporters.
Since then, the organisation has been successful in raising
sufficient funds, delivering a programme that has impact and
extending its reach, albeit within relatively limited parameters.
Management of funds is a complex undertaking. A number
of factors inﬂuence expenditure. REAP does not believe in
taking on students without guaranteed funds and given the
programme of student support and development, students
are only taken on at the start of the year. This means that funds
committed and received during a year are earmarked for the
following year. In 2004 and 2005 REAP received National
Lottery grants which had to be disbursed within a limited
period. With permission, other funds were carried forward.
No National Lottery funds have been received since 2005.
Over the last three years, up to a third of REAP students have
received full cost bursaries while on the programme and
have not needed the REAP funds earmarked for them. These
occurrences, along with high interest on investments prior to

2009 and small surprise donations, have enabled REAP to put
aside a small reserve, which can sustain us for three months
at full operation and longer at reduced operation.
The surplus, however, consists of dedicated funds for
particular student groups and is thus carried forward to
ensure support for continued study and some new intake.
REAP has always tried to use funds wisely, spending with
discipline and supporting students who have a reasonable
chance of success.
REAP is being affected by the economic downturn. We are
very appreciative that donors have maintained supportive
relationships, but grants have been curtailed and in some
instances withdrawn. If in the future we encounter a significant reduction in expected income, our small surplus will
enable us to continue the programme undiminished while
seeking new partners and resources. We trust that the
content of this report illustrates REAP’s contribution and the
importance of sustaining and building the Programme.

BALANCE SHEET AT 31 DECEMBER 2008
2008

2007

CURRENT ASSETS

8,086,577

6,979,193

Accounts Receivable
Cash Resources
Investments

55,270
149,146
7,882,161

15,185
227,004
6,737,004

8,086,578

6,979,194

FUNDS

5,590,587

3,852,178

Accumulated Fund
Fr Noel Stanton Fund

3,594,347
1,996,240

2,561,411
1,290,767

CURRENT LIABILITIES

2,495,991

3,127,016

Accounts Payable
Provisions
Receipts in Advance

105,342
30,000
2,360,649

90,027
4,000
3,032,989

8,086,578

6,979,194

ASSETS

R

R

NON CURRENT ASSETS
Property, Vehicles and Equipment

RESERVES AND LIABILITIES
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INTERNS

INCOME STATEMENT FOR THE YEAR ENDED 31 DECEMBER 2008
2008

2007

INCOME

R
8,381,385

R
6,578,904

Grants Received

7,540,121

6,097,762

Anglo American Chairmans Fund
AngloGold Ashanti Fund / Educational Trust
Anglo Vaal Industries Ltd
Barloworld Trust
BOE Education Foundation
Carter Will Trust
Catherine Stone
De Beers Fund / Educational Trust
Deutsche Bank Africa Foundation
D G Murray Trust
First Rand Foundation / FNB Bursary Programme
Francisca Diez De Rivera
Frederic Fish Trust (Administered by BOE Private Clients)
HomeChoice Development Trust
Horizont 3000
Impumelelo Innovations Awards
Irish Aid
Irish Aid – Research
Jackson Foundation
Janssen Cilag
Lord and Lady Laidlaw Foundation
Maria Mosala
McCarthy Ltd
Natalie and David Buckham
Oppenheimer Memorial Trust
Rainbow Farms (Pty) Ltd
Restitution Foundation
SACBC Bishops Lenten Appeal
Stichting Projecten Zuid-Afrika
Swiss–South African Co-operation Initiative
Tania Ruth Leon Foundation
Telkom Giving from the Heart Programme

426,500
270,000
150,000
250,000
100,000
20,000
14,400
500,000
299,000
1,000,000
630,000
20,000
100,000
530,946
40,000
1,447,188
270,280
40,000
110,000
1,000
80,000
400
520,000
5,000
200,000
75,000
17,200
20,000
397,709
5,498

391,580
263,540
150,000
150,000
100,000
20,000
19,200
500,000
220,000
250,000
600,000
146,733
100,000
775,027
456,000
710,537
280,000
80,000
27,729
495,000
20,000
60,000
12,370
267,466
2,580

750,466
90,798

465,662
15,480

EXPENDITURE
Access Expenditure
Financial Administrative Expenditure
Fund Raising Expenditure
Management Costs
Motor Expenses
Programme Development and Research Cost
Property Running Expenses
Student Support Services
Training Expenses

6,821,256
2,292,172
413,516
76,050
524,506
30,769
644,520
391,977
2,222,800
224,946

5,845,696
2,252,126
391,227
55,254
440,331
19,749
549,139
173,987
1,830,005
133,878

NET SURPLUS FOR THE YEAR
TRANSFER TO FR NOEL STANTON FUND
ACCUMULATED FUNDS AT BEGINNING OF YEAR

1,560,129
(527,193)
2,561,411

733,208
(240,443)
2,068,646

ACCUMULATED FUNDS AT END OF YEAR

3,594,347

2,561,411

Interest Received
Other Income
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THE PEOPLE OF REAP

BOARD MEMBERS
REAP STAFF IN APRIL 2009
Back row: Glenda Glover, Florence Petersen,
Kanyisa Diamond, Tsĕpo Senoamali, Charlene Nel

Bishop William Slattery OFM (chairperson), Prof Mary Nassimbeni
(vice-chairperson), Ms Janice Seland (treasurer), Ms Zoliswa Mashinini

Middle: Nadeema Taliep, Lynette Harding, Anthea Nefdt,

(alternative treasurer), Ms Beva Runciman (secretary), Ms Natalie Leon,

Bongi Mahlangu

Sr Hermenigild Anna Makoro, Fr Michael Hagan, Mr Nathan Johnstone,

Front: Lethabo Tloubatla, Clairissa Arendse, Sherol Letsatsi,

Prof Jonathan Jansen, Dr Morokolo Sathekge, Mr Sello Matsena,

Mpumi Williams

Ms Clairissa Arendse, Mr Tsěpo Senoamali (staff representative until September 2009), Ms Pumla Hobe (staff representative from October 2009)

STAFF MEMBERS
Director: Clairissa Arendse
Programme Manager: Anthea Nefdt (until June2009)
Student development advisors: Tsěpo Senoamali (until September 2009)
		

Kanyisa Diamond

		

Phumla Hobe

		

Charlene Nel

		

Charity Bafana

Assistant student advisor: Sibonginkosi Mahlangu
Intern student advisors: Mpumelelo Williams (until September 2009)
Lethabo Tloubatla		
REAP BOARD MEMBERS AT A MEETING IN OCTOBER 2009
Back row: Fr Michael Hagan, Mary Nassimbeni &
Sr Kathy Gaylor
Middle: Phumla Hobe, Clairissa Arendse, Sello Matsena,

Receptionist: Florence Petersen
Programme support & training: Lynette Harding
Finance Manager: Nadeema Taliep
Accounts administrator: Sherol Letsatsi

Beva Runciman & Bishop William Slattery

Programme development & research: Glenda Glover

Front: Dr Morokolo Sathekge, Natalie Leon and Janice

Temporary administration assistant: Kim Meyer

Seland

Caretakers: Jannalee and Keith Africa
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Reap’s Vision

Credits

Our vision is to create an organisation root-

Published by the Rural Education

ed in the Catholic ethos which provides

Access Programme, 2010.

inter-faith access to education opportunities for the marginalised rural youths.

Editor
Kathy Lewis

We strive to alleviate poverty through facili-

Editorial assistance

tating access to tertiary education. It is our

Glenda Glover, Mary Nassimbeni

belief that it is crucial to securing peace,

Design

socio-economic justice, freedom and the

Ronelle van Zyl, Graffic Traffic

dignity of the individual and community.

Photographs
Gille, Janet du Plessis, REAP staff

We embrace the call of community serving

Printing

humanity through the holistic education

The Reproman

development of rural youth who will be
empowered to make a positive contribution in the community and in civil society
in South Africa.

Reap’s Mission
Statement

Contact
Information

REAP is a unique organisation that will pro-

Postal address

vide an effective and accountable educa-

PO Box 198, Athlone, 7760

tion access programme. We will endeavour

Physical address

to facilitate access to other funds for higher

35 Birdwood Street, Athlone, 7764

education and to develop and empower

Telephone +27 21 696 5500

skilled graduates. By working with these

Facsimile +27 21 696 9572

students we will have an impact on the

E-mail reception@reap.org.za

demographic inequality in South Africa.

Website www.reap.org.za
Director Clairissa Arendse

We will endeavour to give the disadvan-

(clairissa@reap.org.za)

taged, isolated and marginalised rural

NPO registration no

youth the opportunity to overcome inher-

015-634

ent academic and social hurdles in order

PBO Exemption no

to realise their potential. REAP will carry

930 002 334

out these actions to give our graduates

REAP is an associated body of the

skills which will contribute towards alle-

Southern African Catholic Bishops’

viation of poverty and help bring about

Conference

economic and social well being for all
South Africans.

REAP ’S DONORS
Anglo American Chairman's Fund
Anglo Gold Ashanti
Anglo Vaal Industries
Artistes Personal Management
Barloworld
Bernadette Leon
BoE
Catherine Stone
Cheryl Phillips
De Beers
Deutsche Bank
D G Murray Trust
Greenback donations (Greater Good SA)
FNB Bursary Programme
Francisca Diez De Reviera
Frederic Fish Trust (administered by BoE Private Clients)
HomeChoice

Horizont 3000 (supported by the Austrian Development Agency)
Irish Aid
Janssen Cilag
Jackson Foundation
Kagiso Trust
Lord Laidlaw of Rothiemay
Lowenstein Trust (administered by Investec)
McCarthy
Nussbaum Foundation
Oppenheimer Memorial Trust
Restitution Foundation
SACBC Bishops' Lenten Appeal
Stichting Projecten Zuid Afrika
Tania Ruth Leon Studiefonds & NCDO
Telkom Giving from the Heart Programme
Thebe Investment

