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Building intellectual capital
for the reduction of poverty and promotion of peace

Th e C o m p o n e n t s o f t h e R u r a l
Access Education Programme
 Access to a National Student
Financial Aid Scheme loan. REAP is in
partnership with NSFAS to enable rural
students access to higher education.
Successful study can convert up to 40%
of the loan to a bursary. The interest
rate is subsidised.
 A grant to assist with study costs
such as: registration, books,
accommodation, meals, technical
equipment & spectacles.
 A support programme consisting of:
• Dedicated student advisors
• A toll free line for counselling and
advice
• 2-3 face-to-face consultations
per year/per student
• Performance monitoring
A feather in REAP’s cap! NSFAS presented an award to REAP at a dinner in April 2005 in the
presence of the Minister of Education, Naledi Pandor. The award recognised REAP’s contribution to
education and student financial aid. Seen here, REAP director Glenda Glover receives the award from
Mvuyo Macanda, Deputy CEO of NSFAS, and Vuyisa Tanga, chairperson of the board of the NSFAS.

• A developmental approach
encouraging students to solve
their own problems
• Semester workshop programmes
that address both academic and
social skills development
• Information and support for
HIV/AIDS
• Work preparation workshops for
senior students
• Liaison with institutional student
services
• Introductions to additional service
providers
• Peer group organization
• Payback through community
service

REAP details:
Director:

Glenda Glover

E-mail:

glenda@reap.co.za or reception@reap.co.za

Tel:

27 (0)21 696 5500

Fax:

27 (0)21 696 9572

Address:

PO Box 198, Athlone, 7760, South Africa
35-37 Birdwood Street, Athlone, Cape Town, 7764

REAP is an Associate Body of the Southern African Catholic Bishops’ Conference

• A network of rural volunteers
who identify poor rural students
and assist with application and
selection processes as well as
supporting students during
vacation time

NPO registration no:
015-634
PBO Exemption no:
930 002 334
Bank Account:
Rural Education Access Programme
Standard Bank
Branch: Athlone
Branch code: 02 59 09
A/c no: 072783915
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Letter from the Board

Fruits in fight against poverty
By Assoc Prof Mary Nassimbeni
Vice-chair: REAP

THE R E A P BOARD

I

t is a great pleasure to commend
REAP again for the work and
achievements recorded in this
annual report.
On behalf of the Chairperson of the
Board, Bishop William Slattery OFM, I
should like to thank most warmly the
management and staff for their excellent
work and dedication, Board members
for their commitment, and our sponsors
and benefactors for their loyal support.
Our chairperson often recounts the
personal story of how access to higher
education for one person in his Irish
family provided the key for others so
that within a generation poverty was
left behind. It is very gratifying that the
efforts to reach the most marginalised
of our communities in the rural areas
and to facilitate their access to higher
education are bearing fruit in the fight
against poverty.
We are grateful to our partners and
sponsors who share our belief that by
investing in the youth of rural South
Africa we are giving hope for the future
to them, their families and their communities.
We are also pleased that our commitment to a holistic programme for
our students that provides workshops
and counselling services is being recognised by our partners and colleagues in
the higher education sector as an
important factor in our students’ successes.
We congratulate our students and are
proud that they are REAP’s ambassadors, and are confident that they will
go forward reflecting the value of service to humanity.

A happy REAP Board at the 16 April 2005 meeting. Back row from left: Janice Seland,
Wendy Ngidi (minute taker) Fr Michael Hagan, Glenda Glover, Zoliswa Somcisa, Mary
Nassimbeni. Front row: George Augustine, Sr Iona (alternate for Sr Kathy Gaylor), Bishop
William Slattery, Fr Vincent Brennan & Mfezeko Mantangayi. Missing from this photo are
Beva Runciman, Natalie Leon, Phumelele Zonela-kaMoti & Prof Jansen.

Bishop William Slattery
Chairperson & Liaison Bishop for the SACBC
Prof Mary Nassimbeni
Vice- Chairperson, Independent
Ms Janice Seland
Treasurer, representing the Catholic Institute for Education
Ms Natalie Leon
Executive Committee Member, Independent
Ms Beva Runciman
Executive Committee Member, Independent
Ms Glenda Glover
Director
Fr Vincent Brennan
Representing the Secretary-General of the SACBC
George Augustine
Representing the REAP Regional Representatives
Sr Kathy Gaylor
Representing Leadership Conference of Consecrated Life
Fr Michael Hagan
Representing the University Chaplains
Prof Jonathan Jansen
Independent
Mr Mfezeko Mantangayi
Representing Association of Catholic Tertiary Students
Mr Phumelele Zonela-kkaMoti
Representing REAP Staff
Ms Zoliswa Somciza
Independent
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Opinion

Student protests:
two sides of the story
Recent campus upheavals have
revealed two sides to the story of
student protest, Prof JONATHAN
JANSEN suggests.

T

he recent upheavals on the several
university campuses, principally in
Gauteng, once again drew attention
to an almost cyclical wave of protests and
demands coinciding with the opening of the
academic year. But this time it was different.
Much of the protest centered on the merged
institutions and complaints from students on
the “weaker” campuses that these mergers
disadvantaged them. There are two sides to
this debate.
On the one hand, there are mergers in
which students from the lesser or weaker
institutions suddenly found that they would
have to adapt to the conditions that prevail on
the stronger university campuses. First, the
tuition levels of the stronger institution prevailed, meaning that students from smaller universities would have to pay tuition at levels set
by the stronger partner in the merger.
Second, the placement of certain programmes on the campuses of the stronger
institution often meant that students would
now have to travel from the campus closer to
their homes to the main campus, namely the
campus of the stronger institution; nobody
seemed to calculate the additional cost burden
this would place on poor students. Third, the
learning resources now common and accessible to all students under the merger — such as
well-developed libraries — tend to be on the
campuses of the stronger institution, and again
this meant that there needed to be ways of
accessing those resources from the more distant campuses.
With all universities under severe budget
restraints, even deficits, there were costs not
anticipated in these mergers which created
downward pressures on students especially on
the smaller or weaker campuses roped in
under the mergers. Where either government
or the institutions themselves failed to manage
this problem wisely, the result was invariably a
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strong voice of resistance from the student
body — and this partly explains the chaos on
several campuses. But only partly; for these
mergers also shone the bright light of scrutiny
on partner campuses which had become veritable welfare enclaves for students who could
neither pay nor perform and simply used these
sites as playgrounds for a familiar ritual that can
be described as follows.
The academic year begins. The students
who do not qualify for readmission — on the
basis of failure to pass and failure to pay —
begin to protest on campus, disrupt campus
life, and beat down weak management to the
point that all sorts of concessions are made to
allow students back in, irrespective of performance or payment. The year then continues,
students fail again, and once more all sorts of
concessions are made in response to demands
for multiple examinations granting students
two, three or more opportunities to pass a single examination in a module. The failing students begin, again, to make a new round of
demands. This time, achieving a percentage
point of 47, 48 or 49 (rather than the required
50%) becomes the target of protest: an automatic condonment is demanded — after all,
such marks are so close to 50, that anyone
denying a leap to the official minimum pass
cannot be anything else than a tantalising racist
who brings black students so close only to fail
them. The management relents, and a small
group of students slides through to the next
academic year. Then the cycle starts all over
again with another round of protests and
demands for re-admission irrespective of academic performance and capacity to pay.
What had happened in the meantime is that
a pattern of institutional behaviour had
become entrenched to the point that any
efforts to interrupt such corrupt, unethical and
dishonest educational practices would be met
by a formidable force of resistance that, sadly,
invokes the moral authority and political discourses of heroic struggles in the past and, if
that does not work, invokes that most debilitating of charges against the “white” academic
manager or instructor: “racist”.
In sum, what happened on university campuses at the beginning of 2005 was in part a
result of poor planning and management of the
mergers in respect of student needs and aspi-

rations in the combined institutions. But it was
also a revolt from students against being held
accountable for passing and payment as a condition for continued access to university. The
first problem (responsibility for planning and
management) requires changing institutions;
the second problem (accountability for payment and passing) requires changing students.
The REAP initiative is a superb example of
how to redress the problem of access via a
responsible programme of support for disadvantaged students. It carefully screens students
for access through personal interviews and
then provides students with ongoing support
through their term of study.
From what I have observed, REAP holds
students accountable for personal performance
and academic progression but against the
backdrop of sustained individual support and
encouragement. The model works — with
more than 80% of students passing in 2003
and almost a third of the completions in that
year obtaining distinctions in their subjects.
The fact that many of these students had average matriculation results on entry demands
that the REAP model be more fully described
and distributed to universities as they struggle
with what I call responsible access decisions.
The failure of universities to make responsible access decisions, on the one hand, and to
provide support with accountability on the
other hand, is the only way in which to interrupt this sad ritual from recurring at the start
of every academic year.
z Professor Jonathan Jansen is the Dean of
the Faculty of Education at Pretoria University
and REAP Board member. He wrote this article in his personal capacity.
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The Year in Review

A salute to REAP’s students
ment towards graduation. During the first two
years REAP primarily facilitated access expecting students to find support through institutions
from second year onwards. This approach was
changed in 2003 with REAP now committing
support through to the completion of their
undergraduate qualification providing they continue to progress satisfactorily. A number of
students obtain bursaries along the way
demonstrating the merit of REAP providing the
initial opportunity.

By Glenda Glover
Director: REAP

R

EAP supported 347 students during 2004; 153 new students and
194 continuing students.

The intake of students in the Gauteng institutional hubs increased significantly especially at
the University of the Witwatersrand. The number of students studying in Bloemfontein is also
growing steadily. The overall gender ratio
remained slightly in favour of females, although
REAP took on a few more new male students
than females at the start of 2004, not wanting
to decline support for students simply because
they were male.
The 2004 student cohort achieved a pass
rate of over 80% for the year with the females
doing slightly better than the males and continuing students doing better than first years, as
might be expected.
A full programme of workshops took place
in all the institutional hubs during both semesters. Topics addressed were: orientation to
campus life, study & reading skills, time management, examination preparation, motivation
& goal setting, stress & conflict management,
positive living- HIV/AIDS, substance abuse, gender equity and work preparation. Workshops
provide an opportunity for students to network. Dynamic role models who might inspire
our students were sought to lead the workshops. Student advisors also fostered links with
campus student support services and we are
grateful for the assistance they provided to
REAP students.
In 2004 every student on the Programme
received a bright blue REAP T-shirt. The spinoff was amazing as REAP students were able to
identify each other on campus and so find their
own supportive relationships. This year the slogan on the T-shirt is “Know your status”, our
HIV/AIDS campaign for 2005. While information about HIV/AIDS is widely known, dialogue
and behavioural change is much more difficult
to achieve. From the few students on the
Programme known to be HIV+ we are
becoming aware that those who face up to
their condition and take action continue to live
positive lives.

The young people on the Programme face
many, what seem to be unfair, challenges. Even
with REAP’s assistance the difficulties they
need to hurdle are enormous. They have to
survive on very frugal budgets, sometimes in
less than adequate accommodation and family
demands and pressures burden them beyond
their years. Nevertheless it is smiling faces and
positive approaches that greet REAP student
advisors on visits to institutional hubs. Our students touch our hearts with their stories and
motivate us to grow and develop the
Programme.
The network of volunteers in rural areas
that recruits and carries out initial selection
processes for the Programme is as valuable as
gold dust! I cannot imagine what we would do
without these wonderful people. We have
regional representatives in 22 regions. They
received in total 2 500 application forms for distribution in 2004. More than 1 000 forms were
returned for processing by regional volunteer
committees and the Programme team.
We are aware that the conditions for gaining
acceptance at higher education institutions are
becoming more stringent and REAP’s target
group is often ill prepared. Information and
motivation is scarce. Parents may be understandably reluctant to part with application fees.
Early, well considered applications and followup are essential. We are working with regional
representatives to improve this. Our experience is that the Central Applications Office of
KwaZulu-Natal, where students can apply to all
the province’s institutions of Higher Education
in one process, is very helpful.
At the end of the year REAP had been fully
operational for three years. The annual pass
rate has not dropped below 80%, but we are
aware of the need for more nuanced monitoring of student progress to determine advance-

Some 390 students are currently on the
Programme indicating its growth since 2001,
when 32 students were piloted. Of this total
145 started as new students in 2005. It is
expected that the total REAP student cohort
will remain reasonably stable at around 400 for
the next few years with some 150 new students being taken on each year. An annual budget of about R6 million should enable the
Programme’s sustainability.
All the work of REAP is made possible by
funds from generous international and local
donors. These supportive partnerships are
highly valued, respected and appreciated. REAP
acquired Public Benefit Organisation status in
2004, allowing us to provide tax exemption
certificates for South African donors. We are
especially pleased with increasing South African
corporate support.
In April 2005 REAP received formal recognition for our contribution to education and
financial aid from the National Student Financial
Aid Scheme (NSFAS). REAP’s partnership with
NSFAS is vital and we are delighted with the
confidence expressed in us. The value of a
holistic programme of support is regularly
acknowledged by educators and the need for a
programme such as REAP is widely endorsed.
REAP is sustained by a team (Board members, regional representatives and staff members) where engagement and action is always
informed by the ethos of a “community serving
humanity” making almost anything possible! It is
a privilege to be part of this team.
Imagine having no computer. Imagine having
to study in a small room or shack shared with
others, while the raucous neighbourhood
entertains itself. Imagine attending lectures on
an empty stomach. Imagine worrying about a
sick parent at home while writing examinations.
We are constantly inspired and energized by
REAP students. We salute your achievements,
big and small.
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The Field

Face to face with poverty
Student selection trips expose
REAP’s staff members to the
harsh realities of rural poverty
— and much more, as MICHAIL
RASSOOL reports.

R

EAP student advisors Jacqui
Layman and Eugene Machimana
were visibly moved as they spoke
of their recent trips to the provinces of
Limpopo, Mpumalanga and KwaZulu-Natal.
Unlike before, on these occasions they didn’t just meet new candidates for REAP’s
stable of students, but also met the families
of young people already on the
Programme.
Many family members expressed how
“humbled” and grateful they were that
REAP staff from a faraway big city could
take time to visit them in their rural villages
and their humble abodes, “to see where
students come from”, said Jacqui.
Both staffers observed the omnipresence
of HIV/AIDS. One painfully thin student’s
mother from Limpopo, whom they knew
merely as a pleasant voice on the other end
of a telephone line, said to Jacqui and
Eugene (in Sotho): “Soon you will hear that
I have died, so I am very glad you came.”
One REAP regional representative told
Eugene how over the holidays this mother’s son took care of her, enabling mother
and son to bond in a manner that perhaps
may never have happened otherwise.
HIV/AIDS and other forms of illness, the
student advisors pointed out, is not just
confined to the families but also occurs
among students themselves.
They told of how one student suffering
from diarrhoea did not attend a designated
interview session. When they visited him at
home and saw he had lost so much weight
since they had last seen him, they encouraged him to go for an HIV test. But he
seemed afraid of being tested.
Another student spoke openly of his
mother’s HIV status and being stigmatised
because of it by his peers. Significantly, he
took the trouble to read more about the
disease, encouraged by his mother, as part
of the process of equipping himself to face
the reality of her possible death.
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On their selection trip around the Eastern Cape in November 2004 Jacqui Layman and Phumelele
Zonela-kaMoti visited the Byletts School, on the road between East London and Kei Road, and took
this picture. In May 2003 one Luxolo Mantambo wrote the following to the Daily Despatch newspaper in East London: "Byletts School is an inspiring school. The conditions are both touching and
shocking. The school has been performing with flying colours for years with matric pass rates of
between 90 and 100%. The physical condition of the school is totally unacceptable; buildings are
not up to standard and there is insufficient teaching staff and a lack of teaching facilities. It is amazing to see this school doing so well under these conditions. A lot of promises have been made by the
government to improve the conditions, but nothing has been done yet. The hard-working principal,
Mr Mbongeni Pongoma, says he has been complaining to the Department of Education for many
years. It is now time for the government to take steps to improve conditions at this rural role model
school, which is setting a good example, with excellent staff. I appeal to business people out there to
help this school to develop to reach its full potential. Help!"
Another social phenomenon they came
across in these provinces is the fairly common one of children, having been orphaned
by AIDS, playing adult roles, running a
home and rearing siblings, training them to
take responsibility when they left to take
up their studies.
What became clear to both staffers is
that REAP’s diocesan representatives’ role
is not confined to conducting interviews
with potential candidates and liaison with
the organisation’s Cape Town headquarters.
They also fulfil roles of mentors, social
development counsellors, effective psychologists and family interveners — the kind of
holistic support that REAP promotes.
They were also an invaluable resource,
Jacqui and Eugene agreed, since they knew
the context well and provided much-needed insight.
Other issues also emerged in these visits, for example students having been
abused or abandoned as children. Said

Eugene: “I noticed the boys remain deeply
hurt emotionally by the trauma of being
deserted by their fathers years before.
There also seems to be a cultural dimension to their emotional responses.”
Another significant factor they came
across is a level of maturity in the face of
severe hardships.
One boy, an excellent student, who
wished to study biomedical technology,
woke at dawn to read since having rowdy
siblings at night prevented him from doing
so then. He undertook to visit hospitals to
get more information on the field he had
chosen. Another student, a girl, wished to
study medicine, while another had won a
Drum magazine prize for poetry and other
forms of writing.
On many levels, the student advisors
agreed, the trips gave them a chance to see
for themselves what goes into making the
average student who forms part of the
REAP family.
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The Students

Sometimes, dreams can come true
Behind every student helped by
REAP, there is a story of problems faced and dreams fulfilled.
Over the next few pages we look
at the stories of our students, the
challenges they meet, and what
REAP means to them.
Msawenkosi, 19, Business Management
Msawenkosi, 19, comes from a village
called Maphumulo, near Stanger, and he
attended the local village high school.
Student advisor Jacqui Layman remembers
trying to contact him to give him feedback on
his interview, the only contact number being
the teacher’s cellphone. The school had no line
land or fax line.
Msawenkosi passed matric with a 62%
average and matric exemption. His school participated in a University of KwaZulu-Natal
(Westville campus) outreach programme called
Upward Bound, to which REAP had given programme application forms for distribution in
rural high schools. This is how Msawenkosi
came to be chosen for the final interview with
REAP staff.
He stood out during this interview with his
knowledge on his career choice, his good
command of English and his goal of becoming a
manager, Jacqui recalls. His teacher drove him
to the interview, which was held two hours
away from his village, in Durban.
At the end of the interview Jacqui asked
him what he feared most about coming to
study at a university. He replied he feared
being shunned by the urban students, that the
urban students would look down on him as a
rural boy, thinking that he is stupid, uncouth,
poor and not worthy to be at university. Jacqui
advised him that he would write the same
matric exam as any urban student, and to take
his result with him to university. If he experience any rejection, he could show them his
excellent results, and they would then know
that he deserve a place at university.
Msawenkosi was selected to be part of the
REAP programme. It took us two days to track
him down to give him the good news.
He started university very unsure of himself
and uncertain if he would cope. Often he
would phone REAP for words of encourage-

verbatim
One female student’s recent letter to a donor
(slightly edited to preserve her anonimity)

I

am a student studying at a university. I
would like to thank you for the support
you have given to REAP thereby giving it
to me.
I come from the Eastern Cape. I attended school there and matriculated in 2000
with an exemption. I became the only
scholar to pass with an exemption the first
time around in my school, especially being
a girl.
I went to College, acquiring my N4 as
the highest level passed. I soon dropped
out as I was sick and did not have any
funds to continue, until I was discovered
by REAP
Just before REAP came into my life I
was ready to die as I could not go no further with my studies and I had just discovered that I was HIV+. I had no one to turn
to and my world was falling apart right in
front of my eyes.
I applied to a university where I was
accepted, but could not continue with my
studies as in college, because REAP was
not sponsoring certificates, only degrees
and diplomas. I looked for other tertiary
vacancies but was unsuccessful, I had to
re-evaluate my life and see what my other
options were.
Before the beginning of my academic
year (2003) I had done some voluntary
work at a school close to my residence. I

ment and motivation. Later he was introduced
to the rest of the REAP students, and a support group was formed with the rest of the
UDW students, and a study group with the
students studying similar courses.
Since then, Msawenkosi has grown and
developed, showing now confidence and
assertiveness. He took advice and attended the
academic support workshop at the institution.
He has completed his community service at
his former high school, Pezukomkhono, talking
to the students about HIV/AIDS and STDs.
He is now in his second university year; full
of confidence and prepared to help first year

found that I immensely enjoyed working
with children. I received advice from a
wise man, the school principal. He said to
find my destiny or purpose in life I should
look at my past and see where I come from
and what would I change? Many answers
came to my head but the loudest of all was
that others should not experience unhappiness and self-destruction as I have.
That was when I decide to become a
psychologist, but time did not seem to be
on my side, and my choice became Social
Work.
At REAP I met people who supported
me, regardless of my background, my status and my unhealthy state of mind (as I
was constantly depressed and miserable).
Through the support I received from Mrs
Jacqui Layman and her colleagues I gradually started to see the light at the end of
my tunnel.
Thank you to DCI-Irish, you made it
possible for me to be helped and supported
by REAP and you both have saved and
built my life.
I am now on antiretrovirals, I suffer
from chronic hepatitis B and therefore
need the medication, besides that I can say
“I am good”. REAP has organised support
groups and counselling for me and I have
their constant support.
Yours sincerely

students adjust to tertiary life.

Luyanda, 18, Information Technology
Luyanda is in her second year, studying for a
B Com IT degree at the University of Free
State. In her first year she passed all 13 modules, getting over 60% in each of them.
Luyanda comes from Aliwal North in the
Eastern Cape. She is keen to make a positive
contribution to her community. In July 2004
she volunteered her services at Maletswai
Municipality as a part of REAP community participation project. During the community service she helped organise a cleaning campaign.
continued on page 8
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The Students
Reflecting on the experience, Luyanda says:
“I realised how important the services I usually
take for granted in the community are, for
example paying for municipality rates. The
money we pay for rates helps improve service
delivery and other developments. I also noticed
that people think that the community is the
municipality and that we are not responsible
for keeping it clean. It is important to keep our
community clean so that tourists could come
to our town, and also for our own health.”

Earlier this year, some REAP students enjoyed the great opportunity to visit parliament in Cape Town.

Luyanda says that her community’s pride in
her tertiary education sustains her. So the
prospect of failure is a strong motivator.

verbatim
A letter to REAP from Cingane, University of the Free State

I

am eternally grateful to you for helping
me break this cycle of poverty. The only
way to do this would be through education
in which you play an instrumental role.
I just want to thank you for believing in
my potential and for giving me hope when I
could no longer see it. I will never cease
thanking God for putting the REAP team in
my life.
Thank you for coming out to see us and
for your ongoing consistent support. Your
regular letters of support give me a sense of
deep inspiration. I stick them up in front of
my desk so that when times are tough I look
up and get a boost of encouragement.
In this letter I want to also thank REAP
from the bottom of my heart for your help
financially, for kind and encouraging words
in all those letters and for giving me the
ability to follow my dream of studying at
tertiary institution. I pray that the Lord gives
you the strength to continue for as long as
you help is needed.
My greatest concern in writing this letter
is born out of the fact that the letters you’ve
been sending me have inspired me to face
the problems and turn them into challenges,
challenges into opportunities and opportunities into goals in order to succeed. You are
carrying my burden as if it is yours.

Luyanda knows that her family couldn’t
afford university fees. She resists the peer
pressure of consumerism, especially as during
the first year her single-parent mother was not
working. “Last year I struggled to fit socially in
the varsity, because I thought everybody
wears certain type of clothes and talks in a
certain language. I just didn’t think I’ll fit, but
I’ve learned to be myself. It is so amazing how
people react to that, because I’ve made such a
lot of friends and I know they are attracted to
me because I’m true to myself.”

Hard as it may be, I am doubling my
efforts to make full use of this life time
opportunity to attain a tertiary qualification
in order to stand a chance of entering the job
market and to lead a fruitful life.
I come from a very poor home. I don’t
have a father and my mother is unemployed.
I never thought that I would be able to study
at any other schools besides the rural
schools at my homelands. I loved school but
most of the time, I had to walk great distances to get to school. My brothers and sisters all studied in the rural areas and have
never had the opportunity I have. You have
given my mother some hope of a better life.
I am determined to do my best and help my
mother out of her difficult life. I promise to
do my best and make a success of the hope
you have given me. Thank you. May the
Lord bless you with lots of love and happiness and may you continue in the “Spirit of
giving” for you can only move from strength
to strength.
I wish to thank you most sincerely for
your support. I have the highest confidence
in you and my pride in you is great. You
have greatly encouraged me; you have made
me so happy in spite of all my suffering.
Yours truly,
Cingane

When she failed her first Computer
Science test, “it made me feel stupid because I
struggled with the fast pace and the new computer vocabulary. I prayed about it and spent
more time in the computer lab. I improved
drastically in the course and obtained a distinction (80%). The security guards know me by
now, because I would get angry when they
close the centre. The highlight of my first year
is passing all my courses, which I’m very proud
of and I have been employed as a tutor this
year.”
Luyanda speaks highly of the support she
receives from REAP. “Being a REAP student is
like belonging to a family of caring people,
who are supportive financially and otherwise. I
don’t think I would be treated like this by
another organisation. By being a REAP student
I feel like I am the only individual in a sense
that my needs are listened and attended to.
When I do well in test/exam my student advisor will applaud me and that makes me want
to do so much better. It also taught me the
value of giving back to the society, because I
did community service at home last year.”

Donald, 21, Sports Management
Donald comes from a village called Kanana,
near Rustenburg, He obtained a 50% average
in matric. He is currently studying his third
year at Witwatersrand Technikon.
There is a saying that dynamite comes in
continued on page 9
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the need arises. This has been solved by allocating R500 at a time; he sends receipts or
invoices, and REAP reimburses him according
to the agreed budget.

Lesiba, Engineering

small packages. This can be said about Donald,
a diminutive but dynamic young man, who is
very involved in his studies and in community
work. He shows a tremendous talent for leadership, and exudes a confidence and assertiveness which seems to have grown and develop
over the last two years at technikon.
He has been involved in HIV/AIDS peer
work, worked as a volunteer and referee at
the National Disability games in August 2003 in
Johannesburg, coached at the Bakers cricket
competition run by the United Cricket Board
of SA, completed a coach’s course (level one)
run by the Cricket board, assisted with the
Orientation programme for his technikon’s first
year students, participated and attended the
REAP society meetings co-facilitated by the
Student Counseling of the technikon.

Ronald, 20, Graphic Design
Ronald is studying towards a national diploma in Graphic Design at the D.I.T. The reader
will have observed Ronald’s talent on the cover
of this annual report.
Ronald comes from the Highflats area near
Underberg, Since the death of his mother, he
and his siblings have been being cared for by relatives. He does not know where his father is.
A promised bursary in 2003 did not materialise, so Ronald is very grateful for the support
and faith REAP has shown in him.
His adjustment to tertiary studies and city
life as been huge. He is staying in the Umlazi
the township near Durban, because he was
too late to obtain residence. In the township
he is exposed to theft, murder, drugs and alcohol abuse. The noise level and number of people in the city are all things that he has to get
used to.
He has adjusted to working according to a
strict timetable and the pressures of living in
the city — which extends even to wearing the
right clothes.
Ronald is doing a very practical course so
needs money on hand to buy materials when

Growing up in a village with no exposure to
technology was a challenge for Lesiba. As an
engineering student, he has found that the best
way of giving back to his community in Moletsi,
a village outside Polokwane in the Limpopo
province, is to teach them about the significance and use of metals, and encourage recycling so that members of the community can
earn a living from that activity.
Born and bred in Moletsi, Lesiba lived with
financial constraints for much of his childhood.
Most of the community relies on agriculture
for a living, even though most do not sustain
their livelihoods and needs this way.
Lesiba says that without REAP, he would
not have had the opportunity to study and
eventually work in his field of passion, engineering. The little money his father makes has
to be shared to buy bread and milk. Luxuries
such as drinking coffee are unheard of in his
family.
REAP’s assistance came at a time when his
father had given hope of his son going achieving a tertiary education. Today, Lesiba says,
REAP’s assistance and support has set a mission for him — to help his community.

Gaorutwe, REAP applicant
Gaorutwe comes from a small farming area
in Mahemsveli in the Klerksdorp area. He
attended a farm school called Letlhasedi
Combined School (primary and high school).
This school is well run and managed, and has a
group of dedicated teachers. The principal
brought the students to the interview, even
though the school term had ended.

Where students are studying

The school’s matriculants of 2002 could not
proceed with further studies in 2003 because
the regional Department of Education decided
to investigate the school’s high marks,
between 80-100%, in Afrikaans. The students
received their final results only in March, after
the Department had completed its inspections,
and found no irregularities.
Gaorutwe was one of a group of students
who then offered their services to the school
and assisted teachers with biology and maths
lessons for Grades 10-12, assisting teachers
with extra lessons, counselling students in
Grades 10-12 in social issues such as
HIV/AIDS. He has also completed an HIV
training course.
His family has been badly affected by the
AIDS. Gaorutwe stays with his grandparents,
who look after him and his cousins of five and
10 years. The cousins’ mothers died of AIDSrelated causes in 1997 and 1999 respectively,
Gaorutwe’s mother in 1999. His main goal is
to become educated and to assist his grandparents in raising his cousins. He has no contact with his father.
Coretti, Financial Accounting
Coretti started studying towards her diploma in 2003, highly motivated after spending
the year after her matric at home.
Yet, she started off uncertainly and with a
lack of confidence. We discussed her academic
performance, counselling her not to place too
high a standard on herself, and that REAP was
satisfied with her progress.
She did not understand Financial
Accounting very well. Student advisor Jacqui
referred her to student counselling, which
Coretti attended diligently, also taking part in
the reading and writing skills workshops at
Technikon and at REAP.
Financial accounting was a problem for all
our students irrespective where they were
studying, so no student at REAP could assist
her. Coretti was going through a stressful time,
continued on page 10
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The Students
Where students come from
Province
Eastern Cape
Free State
Gauteng
KwaZulu-Natal
Limpopo
Mpumalanga
Northern Cape
North West
Western Cape

Female Male
56
45
19
40
8
3
43
23
18
15
3
8
6
5
9
11
15
13

Total
101
59
11
66
33
11
11
20
28

Total

177

340

163

concerned about “wasting” REAP’s money
and disappointing her family. She maintained
contact telephonically and meeting with us on
a regular basis, often weekly, for motivation,
encouragement and calming advice.
She wrote her June exams, passed all her
subjects except financial accounting. She could
not repeat it during second semester, as it was
not offered. In a way this was a good thing,
because Coretti needed to focus on the other
subjects, without the negative feelings she had
about financial accounting. She proceeded to
pass her four examinations in December with
three distinctions.

Keneuwe, 22, Accounting
Keneuwe, from near Sasolburg, is studying
towards a B Com Accounting at University of
Free State and is in her second year.
A very active member of her community
and at her high school, she was a peer educator in the love life programme. Last
December she volunteered at Sizanani Victim
Support Cluster, which support abused
women. She performed this community service as REAP project, and learned valuable
lessons in the project.
Reflecting on her experience, she recalls: “I
gained acceptance and love from the people I
helped and worked with. I learned that helping
a person does not necessarily have to be in a
form of finance. It is the little things that count
most in life, especially when they are done
with love. The organisation I worked with
needs extra help to accomplish their task.”
Student advisor Eugene Machimana identifies Keneuwe as one of the hard working students in the REAP programme. The
Department of Health in the Free State has
offered her a bursary for this year. She would
still like to be part of REAP because she
appreciate the support that offered by the
programme, beside the finance.

10

verbatim

REAP students on the challenges they face
Thamsanqa, Civil Engineering, Vaal
University of Technology:
Initially, the situation and environment were
new, especially meeting people from different countries of Africa and regions of South
Africa with their interesting languages. I felt
so scattered around like a missing person at
my first day and I moved around looking for
auditoriums and laboratory I had to attend
when lessons commenced. Also in a library. I
moved inside the library looking for a particular book for about one third of an hour! I
did not know that I should use the computer
to search a location of that book. A big challenge that I faced was to work to my maximum ability to produce quality results not for
me but for my family.
Thembalethu, Accounting, Durban
Institute of Technology:
The best challenge I faced and experience is
about my studies. My first year was very difficult because I was not used to lecturers’
strategy and the year mark issue. I even
failed my subjects first level. That’s when I
realised to manage time and prioritise.
Accommodation issue was also frustrating
because its not easy to get residence in
school. There are a lot of temptations as well
but I have to stick to my goals and dreams
that I want to achieve.
Sandile, Accounting, Durban Institute of
Technology:
The first time I came to tertiary I was nervous and without having a clue of what is

happening there and what? How was I going
to cope without staying with my parents to
guard me on the way. ... But I manage to
overcome them (challenges) by dedicating
myself to my work so that at the end of the
day I will be the person I want to be. I started
to form a group of four students to help
themselves on assignments and homework…
If I have something that I will go personally
to the lecturer and explain it.
Kedidimetse, Electrical Engineering, Vaal
University of Technology:
I learned that tertiary life is not “pap &
vleis”. Only the strongest survive because
you have the freedom of choice. Doing
everything you want anytime, anywhere.
Nobody can tell you anything. I told myself
to remember why I am here. I only see life in
a positive way.
Lawrence, Industrial Engineering, Durban
Institute of Technology:
The biggest problem I have is the noise at
res, and not having connection with industries, whereas the majority of class have
working experience, so they know and have
the connection with their companies. We
have a lot of work needs to be done with
industries. As you pass, the class becomes
smaller and lots of work lessons need to be
done. To overcome these problems I have
made friendship with those guys that have
worked before and I have a group to study at
school until late to avoid the noise.

Study streams

What students are studying
58% of students study at technikons, 42% at universities

Stream
Arts
Business
Commerce
Education
Engineering
Humanities
Law
Management
Medical
Science
Technology

Female
9
11
57
0
12
15
8
28
15
12
6

Male

Total

6
7
45
6
36
5
13
28
5
8

15
18
102
6
48
20
21
56
20
20

4,4
5,3
30,0
1,8
14,0
5,9
6,2
16,5
5,9
5,9

14
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The Alumni

Two changed lives
REAP picked up where its predecessor, CEAP, left off. MICHAIL
RASSOOL spoke to two CEAP
alumni about how the assistance
they received changed their lives
forever.

J

JULIANA’S STORY

uliana Smith, 28, is a concrete example
of how the potential of someone can
be fully realised with the right kind of
support and mentoring, which otherwise might
not have been possible.
Juliana, who was raised in Bonteheuwel on
the Cape Flats, works as a senior project auditor for a multinational oil company. She is now
based in London, transferred by her company
to its headquarters there.
In her matric year in 1994 she applied for a
full-cost bursary for Bachelor of Commerce
undergraduate studies at the University of
Cape Town from CEAP, among other organisations. Her CEAP application was successful.

More than just dispensing bursaries, CEAP
(like its successor, REAP) played a caring mentoring role, realising that the donation recipient
is a person whose psycho-spiritual well-being is
as crucial to their success as the funding.

Juliana Smith and Wendy Mnisi, two successful
alumni of REAP’s predecessor, CEAP
curve” which had its rewards, as she was rated
in the top 10% of her team for her work performance and was offered promotion.
She says her parents had always emphasised
a good education as an imperative for intellectual and financial freedom.
She is thankful to have been exposed to so
much, professionally and personally; "I’ve
always felt that there was a pre-determined
path for me; things have always tended to fall
into place; I’m so glad I persevered and did not
compromise along the way."
She says she still engages strongly with her
Catholic roots, mentioning, also, her involvement in the Kolbe Society, the Catholic student
organisation at UCT.

The year Juliana graduated was also the year
she, on a more personal level, needed to prove
she could strike out on her own and survive.
Needing the space to study for those crucial
final-year examinations she moved into a flat in
Rondebosch with friends. By then she was
working as a waitress at a busy restaurant on
the Waterfront to meet some of those extra
sundry costs that always befall students.

W

She identifies her move as a defining
moment in her life, since it taught her the fundamentals of survival and “very much influenced who I am now,” someone who is
intensely proud of her hard-earned self-sufficiency and independence.

Born in Cape Town, Wendy spent part of
her growing years in Khayelitsha, an apartheid
dormitory township of Cape Town, with her
three sisters and a brother. Their father, a fisherman, drowned in 1991.

After graduation, Juliana’s job-hunt began in
earnest, a rather sobering experience which
saw her applying to several companies. Thanks
to an old lecturer and mentor, she was given
“contract work doing tax returns and other
arbitrary financial tasks” when she needed
money for meeting living costs.
When interviewed by her current employers, she was only number 2on the list, but the
person who had been selected “could no
longer take the pace and left.” The call from
the company to ask her if she was still in the
running for the job was unexpected. The following year she describes as “a steep learning

mother for the initial registration costs.
“Somehow, I owe my life to CEAP,” Wendy
says. In addition to the grant, she explains,
CEAP staff would organise life-skills programmes for their students, who were also
encouraged to unburden themselves to their
bursary advisor, which was providential; “so
many times I felt I couldn’t cope.”

WENDY’S STORY

endy Mnisi, 28, is an electrical
engineering technician for
Metrorail involved mainly in managing many of the company’s telecommunications projects.

Wendy completed her final three years of
schooling at Joe Slovo High in Khayelitsha,
matriculating in 1994. She was rounding off a
post-matriculation “bridging course” at
Headstart College at the beginning of 1996,
when she first heard that CEAP was offering
bursaries to people in need wishing to study
further. Meanwhile she worked as a weekly
domestic worker (not attending classes on
Mondays) and part-time at a clothing shop, to
pay anticipated tuition fees.
The thrill of learning that CEAP awarded
her a bursary was unbounded: it covered
tuition fees, books, and even reimbursed her

Wendy says the engineering courses were
difficult especially for women. Moreover, many
young people from the townships do not have
access to computers, and much engagement
with engineering systems involves using computers. “Now practically everything I do is on
computer,” she says.
"One was expected to cope with classwork; one was responsible for one’s own life;
all of this I would go and speak to my student
advisor about. The CEAP staff were always
very understanding, very sensitive to students’
needs and always concerned.”
She is unstinting in giving of herself for the
empowerment of those who need a chance in
life to realise their talents. Wendy believes in
giving something back to the community. She is
involved in life-skills programmes initiated by
her church, and is also involved in programmes
run by the Hope Centre, an empowerment
facility in Khayelitsha, which takes life-skills to
schools. The centre also offers such activities as
drama and dancing, as positive forms of expression. “Being involved in church life is not just
about enriching one’s spirituality,” she says. “It
must also affect one’s social consciousness,
something that CEAP, continuing as REAP,
embodies fully."
Speaking about her family, especially her sisters, Wendy relates how she has assisted them
in achieving their goals, particularly when their
mother was not working. Armed with wisdom
concerning the importance of education, one
sister is a school teacher, another is a fashion
designer and the third hopes to become a chartered accountant. Wendy also had a house built
for her mother. All of this and what she has
become she ascribes to the opportunity to
study provided by CEAP. “If sharing something
of myself can help someone in the Transkei or
elsewhere make something of his or her life,
then so be it.”
“Education is crucial in communities now,”
says Wendy, who married her mechanical engineer husband Joe in December. “There is no
other way out.”
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Financials

Towards sustainability

T

he expenditure for 2004 came in under budget by just under
8%, due to careful spending. At least half of funding in 2004
came from Europe. While these grants are affected by the
exchange rate, REAP was not adversely affected.
REAP has done its best during 2004 to ensure students receive the
support they need while not allowing waste or abuse. In the same way
it has sought to stabilise the Programme and ensure sustainability.
Investment was made in IT equipment to ensure effective and efficient
communication and to enable the production of necessary analytical
data to report on Programme performance and distill information to
inform improvements.
REAP has to do financial planning well in advance as students cannot
be contracted onto the Programme if funding is not assured.
Development Cooperation Ireland (DCI), a supporter of REAP from
the start, and the bursary programmes that preceded REAP, has given
notice that it is phasing out support for higher education and will cease
supporting REAP from 2007. The 2004 DCI contribution to REAP’s
budget was about 35%. As a percentage of budget the DCI contribution has declined and REAP has plans in place to fill this gap from other
sources. DCI has made it clear that this withdrawal is no reflection on
REAP but a general foreign aid decision. REAP is extremely grateful for
the consistent support from DCI, especially in the formative period of
the Programme.
Fundraising is a dynamic activity and must receive constant attention. However, it is to our credit that the Programme is valued as
worth investing in and demonstrating tangible benefit!
It is essential for a programme such as REAP to hold at least modest
reserves. Besides being obliged to provide for retrenchment in terms
of the law, cash flows for the first quarter of the year have to be
secured to enable REAP to enter into agreements with students. Given
that in excess of half REAP’s income is in terms of annual agreements,
rather than multi-year agreements, it is surely wise to hold some surplus or reserve to accommodate continuing students should the need
arise through the loss of one or more donors.
Some 34% of funds came from South African sources. We believe
these partnerships make sense as we build intellectual capital for South
African development and the reduction of poverty. REAP received
grants from the National Lottery for 2003/4 and 2005.

1st year students completing their NSFAS loan agreement forms.

If the NSFAS loan money (R1 759 622) administered by REAP is
taken into account then the division alters in following manner:
Finance & administration
8%

Programme
management
& fundraising
7%

Programme
development
& training
3%
Access support
39%

Student support
16%

Loan finance
27%

Expenditure 2004
Finance & Administration
11%

Programme management & fundraising
9%

It should also be noted that the majority of the financial and administration activity is in terms of student access support administration.

Programme development & training
4%
Access support
54%

12

Student support
22%
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Tribute
Mission Statement
REAP is a unique organisation that
will provide an effective and accountable education access programme.
We will endeavour to facilitate access
to other funds for Higher Education
and to develop and empower skilled
graduates. By working with these
students we will have an impact on
the demographic inequality in South
Africa.
We will endeavour to give the disadvantaged, isolated and marginalised
rural youth the opportunity to overcome inherent academic and social
hurdles in order to realise their
potential.
REAP will carry out these actions to
give our graduates skills which will
contribute towards alleviation of
poverty and help bring about economic and social well being for all
South Africans.

REAP Vision
Our vision is to create an organisation rooted in the Catholic ethos
which provides inter-faith access to
education opportunities for the marginalised rural youth.
We strive to alleviate poverty
through facilitating access to tertiary
education. It is our believe that it is
crucial to securing peace, socio-economic justice, freedom and the dignity of the individual and community.
We embrace the call of community
serving humanity through the holistic
education development of rural
youth who will be empowered to
make a positive contribution in the
community and on civil society in
South Africa.

14

Hamba kahle, Pascaline

P

ascaline Letlala was the regional
representative of REAP for Aliwal
North and a very special person.
She passed away in August 2004.
REAP staff members first met Pascaline
in 2000 when we travelled to this small
dry town on the border of the Eastern
Cape & Free State provinces to interview
the first group of applicants for REAP
support. She assisted with interviews and
brought a wealth of experience and first
hand information about the community.
She was always willing to assist and we
were delighted when she took up the
responsibility as the regional representative for the diocese.
We have fond memories of her participation at the REAP gatherings, her caring
nature, concern for others and how after
the interviews she would insist on us having a meal before we set off to our next
destination. It was on these occasions that
we learnt about her loved ones and her
dedication to make a difference in others
lives.
During her two years as regional representative she established a selection committee and worked hard at recruiting students from remote areas in the diocese.
From the outset she made it clear that
she wanted to involve others in the
Programme so that the work could continue without her.
Pascaline would not leave a student
stranded or let anyone miss the opportunity of attending the interview. She would
go the extra mile of obtaining assistance of
a priest, teacher or community member
to transport applicants to the interview
venue. As a result of her constant support
for the Programme three Aliwal North
students selected for 2001 have already
graduated.

Pascaline Letlala (left), who passed away in
August 2004, was the regional representative for
REAP in Aliwal North.
Pascaline not only made a difference in
the lives of our students but has certainly
impacted on the well-being of their families.
We at REAP feel very privileged having
had an opportunity to meet and work with
Pascaline and to have experienced first
hand her care, dedication and commitment to serve others. We are eternally
grateful for the good foundation she established for REAP within the Aliwal North
diocese.
Her presence will be missed at final
interviews and at our national gatherings.
z REAP regional representatives give of
their time voluntarily to ensure application
forms get to learners in poor rural communities. They advise applicants on study
choices and how to apply for a place to
study. They sift through many applications
and carefully interview each applicant.
Their participation and local insight is
invaluable to Programme.
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REAP Graduates

YOUNG WOMEN
From Peninsula Technikon, Cape Town
Nolutho Nkonki (ND Biomedical Technology)
Thotyelwa Zondani (ND Chemical Engineering)
Luzanne Cloete (ND Small Business Management)
From Border Technikon, near East London
Yolisa Buyana (ND Small Business Management)
Keneuoe Maholoane (ND Marketing)
Janice Taarks (ND Human Resource Management)
From Eastern Cape Technikon in Butterworth
Nolumanyano Fayindlala (ND Clothing Design)
Ziyanda Hanise (ND Travel Management)
Yandiswa Klaas (ND Information Technology)
Nombuliso Mdiliko (ND Public Relations)
Unathi Singata (ND Internal Auditing)
Aphelele Tshangela (ND Public Administration)
From Durban Institute of Technology
Nosipho Shabalala (ND Accounting)
From University of Western Cape, Cape Town
Janice Osborne (B Com: Law)
Lwandisiwe Pepeta (B Sc: Information Technology)
YOUNG MEN
From Peninsula Technikon
Lukhanyo Bushwana (ND Marketing)
Landikhaya Noveve (ND Chemical Engineering)
Jerado Capes (ND Internal Auditing)
Daniel Segano (ND Electrical Engineering)
From Border Technikon
Kgotsofalang Ntja (ND Building)
From Eastern Cape Technikon
Msawenkosi Tshibilika (ND Public Administration)
Nelson Mandela Metropolitan University
Sabelo Magagamela (ND Agricultural Management)
From Mangosutho Technikon, Umlazi, near Durban
Mandlenkosi Ntimbane (ND Marketing)
From Central University of Technology, Bloemfontein
Vuyisile Lamani (ND Travel Management)
Tsotleho Lekorotsoana (ND Information Technology)

Some of our 2004 graduates:
(Above) Keneuoe Makoloane,
who earned a National
Diploma in Marketing at
Border Technikon, seen here
with her mother and aunt
after the graduation ceremony.
(Right) Kgotsofalang Ntja, who
earned a National Diploma in
Building, also from Border
Technikon.
(Below) Yandiswa Klaas, who
earned a National Diploma in
Information Technology from
Eastern Cape Technikon. She is
seen here with Student Advisor
Phumelele Zonela-kaMoti.

ND = National Diploma

20 of these 25students were supported by REAP for the full
duration of their studies. Two students attained full cost
bursaries in the course of their studies. Nine graduates are
continuing with further studies and at least nine are already
in employment. 24 students completed their studies in the
minimum period of 3 years.
Students came from Kingwilliamstown, Dimbaza, Mount
Fletcher, Cradock, Ngqamakwe, Umtata, Grahamstown,
Lusikisiki, Tabankulu, Ketane, Kokstad & Aliwal North in the
Eastern Cape; Port Nolloth & O’Kiep & Barkly West in the
Northern Cape; Elandskop & KwaNgwanase in Kwa Zulu/Natal;
Nudli; and Hertzogville in the Free State.

status
r
u
o
y
Know The Rural Education Access Programme — Annual Report 2004/05

15

